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Dear Accreditation Visiting Team, 
 
It is with great pleasure that we welcome you to the Thomas Edison Charter School—North.  We look 

forward to the opportunity to discuss with you our fine school as well as our accreditation efforts.  We 

warmly welcome your expertise, opinions and recommendations as we strive together to continue to 

create a successful educational program for the benefit of the hundreds of students who enter our 

doors each day. 

 

We began our accreditation efforts in earnest in the fall of the 2010-2011 school year; the efforts have 

continued in full force since.  We have attended trainings, developed leaders, organized committees, 

and completed countless tasks all for the purpose of strengthening our program and processes in edu-

cating children.  The guidance from NWAC documents and professionals have provided invaluable as-

sistance along the way.  The collective effort of our school community, in conjunction with NWAC, has 

rendered  our accreditation endeavors a success. 

 

The contents in this report are the collective results of our self-study and action plan.  For easy review, 

you’ll find the report divided up into the following sections.  We invite you to read, study, analyze and 

question the various sections of this report.   

 

 

 

 

 

We believe each child looks to us for help in a number of ways.  No other professional group is asked to 

do so much for so many during such a short period of time.  We are committed to providing children 

with every opportunity within our power to achieve success.  We look forward to sharing this vision 

and accompanying actions with you. 

 

Sincerely, 
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THE GOVERNING BOARD 

TIRZAH ANDERSON; President, Curriculum, North PO Liaison (2011-2014) 
 Six years in the program with currently four children attending. 

 Stay-at-home mother 

 Bachelor’s in Social Work; Utah State University 

 

“I am passionate about quality education.  Thomas Edison Charter School is an excellent choice 
because of the demanding, research-based curriculum combined with high expectations in a warm, 
supportive environment.  The systemic nature of the curriculum ensures that students are continu-
ally building on a strong foundation of knowledge.  Our teachers and aides are highly trained in 
excellent teaching methods and classroom management skills, which are enhanced by ongoing 

analysis and mentoring by our administrators.  I appreciate that instruction time is maximized as distractions are mini-
mized, and even small details such as classroom set-up and dress code promote our guiding philosophy.  TECS recog-
nizes the benefits of art, music and physical education in enhancing education, and provides superb instruction in those 
areas as well.  As a parent, I am grateful my students are having positive educational experiences that teach them to 
work hard and constantly strive for excellence, ultimately helping them be a force for good in their families, school, 
community and nation.” 

 
 

SUSIE ASHLIMAN; Policy (2010-2013) 
 Ten years in the program with currently two children attending 
 Corporate Officer and Chairman of the Board for Volocron, Inc. 
 Collegiate training in graphic design and photography; Utah State University 
 
“After participating in a top notch public school back east and researching and observing very suc-
cessful schools-of-choice in Arizona, my eyes were opened to the possibilities of quality public edu-
cation.  I felt strongly that we were missing precious opportunities in Cache Valley, and our children 
were paying the price.  Upon moving back to Utah (our home) after spending a few years back east, 
I spent time interviewing the principals of the neighborhood public schools my children were slated 

to attend.  I felt disappointed in the curriculum, organization, and expectations that these schools offered.  I was then 
introduced to the original founders of Thomas Edison Charter School as they were preparing to open their doors for the 
first time in the fall of 2002.  I became a strong supporter of their charter and excited about the possibilities we were 
offering children.  I soon learned that great schools don’t happen overnight and it takes an enormous amount of effort 
and cooperation from all involved.  But to this day, I feel such a sense of gratification and drive to continue the work as 
we see what a benefit this option is to our students, families, and even for the future of our communities.”  

 
 

KORY JENKINS, Personnel (2011-2014) 
 Four years in the program with currently two children attending 
 Human Resources Specialist at Space Dynamics Laboratory 
 Higher Ed BS in Management and Human Resources; Utah State University (2000) 
 
“I have really enjoyed our experience with the Thomas Edison Charter School, both as a board mem-
ber and a parent of children in the program.  I enjoy the professionalism of the staff and their ability 
to run a top-notch program. The staff are creative in looking for solutions to challenges and really 
strive for excellence; they and are continually improving themselves and the program.  My children 
love going to the school and are treated with respect from the staff and the students.  The way that 

my children are taught and how the classroom is managed is exceptional.” 

INTRODUCTION 
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THE GOVERNING BOARD 

KARA SWENSEN; Finance, South PO Liaison (2012-2015) 
 Nine years in program with currently three children attending 
 Stay-at-home mother 
 Bachelor’s in Art Education; Utah State University 
 
“I put my children in at Thomas Edison because I felt they weren't being challenged, and I wanted to make 
sure they got the best education I could find for them.  I found that with TECS.  Some days are more chal-
lenging than others, but I feel that my children are excelling.  They aren't bored, and they are learning 
things that I never even learned  in high school or college.  I have also learned a lot because of what they 
have to learn.  I feel that my son who is now entering the 10th grade is more ready to take on hard classes 

with ease because of what he has learned at TECS.” 
 

 
 

SHANE TOPHAM; Facilities (2012-2015) 
 Seven years in program with currently five children attending 
 Electrical Engineer at Space Dynamics Laboratory 
 Master’s in Engineering; Utah State University (2004) 
 
“This program has been the best thing that happened to my kids’ education. We tend to push our kids 
harder than average parents, and I appreciate a school environment where they are pushed as well. They 
are challenged at every level and thriving. They are given many opportunities to develop talents and learn 
extra subjects that are outside of the regular public schools’ curriculum. But these opportunities make 
them much more effective and interesting people. That, in my opinion, is what makes TECS unique. The 

crossover between parent and teacher. Traditional roles are parents with responsibility for raising the children and teachers 
responsible for pouring in knowledge. Teachers at TECS are interested in helping their students to be successful in life beyond 
the subjects they teach or the curriculum they are prescribed. And parents are encouraged and pushed to take an active role in 
the learning process by volunteering at the school and helping with homework and field trips. It is a great recipe for success.” 

 
 
 

TERRYL WARNER; Legal (2011-2014) 
 Seven years in program with currently two children attending 
 Director of Victim Services at the Cache County Attorney's Office 
 Bachelor’s degree; University of Southern California 
 
“I am so grateful for a program that has encouraged and challenged my kids.  They have learned a great 
deal from their time at TECS.  I have found the teachers and administrators to be caring toward the students 
– kids are not simply filled chairs in a classroom.  I like the open door policy of the administration and be-
lieve the administrators are excellent at their professional responsibilities.  As two of my kids begin college 
this year (one full-time student and one taking a math class on campus), I believe that because of the high 

quality of education given at TECS along with the expectations of success, my two children are well prepared to meet the de-
mands of college.” 

INTRODUCTION 
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STAFF ROSTER 
INTRODUCTION 

TEACHERS 
 

 Rory Anderson—Kindergarten 

 Megan Beavers—Computers / CTE 

 Stephani Bennion—Middle School Language Arts 

 Sheila Bentley—Middle School Mathematics 

 Barry Bingham—Fifth Grade 

 Traci Boston—General Music 

 Desi Daines—Physical Education 

 Conrad Dunn—Orchestra 

 Cathy Hansen—Librarian 

 Noelle Harrild—Librarian 

 Kim Haslam—Second Grade 

 Annette Jewkes—Fourth Grade 

 Jodi Johnson—Fourth Grade 

 Michelle Keady—Middle School Science 

 Carolyn Larsen—Third Grade 

 Jeff Low—Middle School History 

 Chelsea McCoy—Art 

 Katy Meatoga—First Grade 

 Darci Ostergar—Middle School Special Education 

 David Packard—Middle School Language Arts 

 Haley Robbins—Sixth Grade 

 Tammy Roper—Elementary Special Education 

 Brook Schulz—First Grade 

 Kristin Skinner—Fifth Grade 

 Pranita Singh—Middle School Mathematics 

 Greg Wendel—Band 

 Sarah Whitaker—Third Grade 

 Rebecca Williams—Second Grade 

 Amy Winn—CTE 

SUPPORT STAFF 
 

 Stacy Ault—CCGP Secretary 

 Kelley Chambers—Teacher’s Aide 

 Nathan Cureton—Assistant Principal 

 Brenda Dana—Special Education Aide 

 Aleta Fowler—Custodian 

 Steven Galbraith—Custodian 

 Kelley Hardy—Teacher’s Aide 

 Lydia Hebdon—Special Education Aide 

 Heather Hinds—School Psychologist 

 Scott Jackson—Principal 

 Melani Kirk—Director of Instruction 

 Sydney Larsen—Special Education Aide 

 Jamie Lewis—Director of Instruction 

 Lori Lindhardt—Teacher’s Aide 

 Celeste Lundberg—Teacher’s Aide 

 Lori Lundberg—Office Secretary 

 Amelia Meatoga—Playground Aide 

 Maarja Meatoga—Teacher’s Aide 

 Barbara Oakeson—School Secretary 

 Auberi Ogden—Special Education Aide 

 Colleen Parberry—Teacher’s Aide 

 Jodie Parker—Teacher’s Aide 

 Patty Peterson—Teacher’s Aide 

 Connie Peterson—Special Education Aide 

 Cheryl Rindlisbacher—Special Education Aide 

 Allen Robbins—Custodian 

 Heidi Savage—Special Education Aide 

 Shem Smith—School Counselor 

 Elsie Storey—Teacher’s Aide 

 Alicia Toscano—Teacher’s Aide 

 Tammy Tyler—Special Education Aide 

 Mike Van Horn—Custodian 

 Bev Wead—RTI Aide 

 Lynn Weber—Teacher’s Aide 

 Tiffany Willardson—Speech and Language Pathologist 
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STAFF ROSTER 
INTRODUCTION 

ADMINISTRATION 
 
Scott Jackson, Principal 

 Master’s in Elementary Education; Arizona State University (1974) 

 Bachelor’s in Elementary Education; Arizona State University (1972) 

 Over 50 semester hours of university studies past a Masters Degree 

 Taught 12 years: elementary, middle school language arts, high school speech and 

literature 

 Taught university teacher education coursework including communication arts and 

the Spalding Method 

 School administrator since 1984:  principal, superintendent, educational consultant 

 Thomas Edison Charter School North principal since 2005 

 

“Each morning as I prepare for the day, a feeling of gratitude overwhelms me.  It is an honor to be princi-

pal of Thomas Edison Charter School North, knowing that I am doing something important for the future 

of our community, our country and our world. I am first a teacher, inspiring children, parents and staff to 

step up; to reach higher today than they did yesterday.  Thomas Edison is what I always dreamed a school 

could be:  child centered, positive and optimistic, focused, and ever improving.  We get results because 

we know who we are, we live our standards, and we inspire children to ‘be all that they can be.’ The stu-

dents who are learning at Thomas Edison are our future leaders, a fact that inspires us to make the most 

of each moment so that they have every opportunity to learn.  My job is to do something every day that 

will improve the lives of my students, parents, and staff; a satisfying, yet awe-inspiring privilege.” 

 

 

Nathan Cureton, Assistant Principal 

 Masters of Educational Leadership; University of New England (2010) 

 Bachelors of English Education; Brigham Young University—Idaho (2007) 

 Spalding Trained 

 Secondary English Teacher with TECS; 2007-2010 

 Assistant Principal since 2010 

 

“There is little better than being a part of the Thomas Edison team. As a parent, former 

teacher, and current administrator, I have seen the program from nearly all angles, and each angle shines 

bright. The child is the focus of everything we do. The philosophies, the curriculum, the organization, the 

management, and all the decisions have at their root the success of the child. I have seen these efforts 

produce tremendous results on a daily basis. I feel both humbled and privileged to be a part of this excep-

tional program.” 
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STAFF ROSTER 
INTRODUCTION 

ADMINISTRATION 
 
Melani Kirk, Director of Instruction 

 Master’s in Educational Leadership; Northern Arizona University (1997) 

 Bachelor’s in Education; Arizona State University (1995) 

 Endorsements: Administration, K-6 Elementary 

 Spalding Certified Teacher Instructor 

 In education since 1996 

 At Thomas Edison Charter Schools since 2004 

 

I love the teachers, students and parents at TECS. We have an amazing group of caring and dedicated 

individuals. I love coming to work every day because I know that I get to come to a place where every-

one has the same goals in mind and will do everything in their power to help students be successful. 

 

 

Jamie Lewis, Director or Instruction 

 Bachelor’s in Music; Utah State University (1992) 

 Magna Cum Laude 

 Endorsements: Music; K-6 Elementary 

 Spalding Certified Teacher Instructor 

 At Thomas Edison Charter Schools since 2002 

 Sixth Grade Teacher 2007-2011 

 Second Grade Teacher the 2011-2012 School Year 

 

Thomas Edison Charter School has a well-structured curriculum, which builds sequentially kindergarten 

through middle school, and teaching methods which are consistent and compatible school-wide. The 

camaraderie of the teaching staff is quite impressive. It is a pleasure to come to school each day and 

work with dedicated educators who eagerly share ideas and successful practices. Thomas Edison Char-

ter School’s high expectations and positive learning environment foster student achievement and pro-

vide an atmosphere where students and teachers thrive. 
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STAFF SUMMARIES (by department) 
INTRODUCTION 

SECRETARIAL STAFF 

 

Barbara Oakeson; Secretary 

 Associates in Business Management—Northern Arizona University 

 In office administration since 1980 

 At Thomas Edison since 2006 

 

 

 

 

“I enjoy working at Thomas Edison because we have so many wonderful, caring teachers who truly 

want to make a difference in the lives of their students.” 

 

 

 

Lori Lundberg; Secretary 

 Collegiate Training—Utah State University 

 Highly Qualified Paraprofessional working with elementary students 

 Spalding Trained 

 At Thomas Edison since 2005 

 

 

 

“The environment at Thomas Edison is happy and positive.  Everyone is working towards a common 

goal of helping students be successful.” 
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TEACHER SUMMARIES (by department) 
INTRODUCTION 

KINDERGARTEN—SECOND GRADE 

 

 

Rory Anderson; Kindergarten Teacher 

 Bachelor’s in History—Utah State University (2012) 

 Working on Early Childhood Endorsement through ARL 

 Spalding Trained Teacher 

 In education since 2010 

 At Thomas Edison Charter Schools since 2010 

 

“I have been involved with Thomas Edison Charter School since 2010, when I was 

searching for a better alternative to my own children’s education.  From a parent’s perspective, I 

wanted my children to experience the best education Cache Valley could offer, and I found what I was 

looking for in TECS.  The consistency of instruction across grade levels and Spalding curriculum ap-

pealed to me immediately.  Teaching young children is a passion I realized after moving to Cache Valley 

four years ago.  The wonderful children and families at our school make my job fantastic!  In the kin-

dergarten realm, I enjoy teaching high-level concepts in a fun and engaging way to my students.  It is 

amazing to see how much they can learn at such a young age!” 

 

 

 

Katherine Meatoga; First Grade Teacher 

 Severe Special Education-Utah State University (1988) 

 Elementary Education-University of Phoenix/Weber State University (2010) 

 Certifications / Endorsements: Early Childhood  (1988)  

 Spalding Trained Teacher 

 In education since 1998 

 At Thomas Edison Charter Schools since 2003 

 

“One of the many reasons I love Thomas Edison is because of the parent involvement.  I have the privi-

lege to work with the parents of my students and see daily the importance of the teamwork effort in 

the student’s achievements.  Parents are such an important part of my program. Without them I would 

not be able to accomplish what I do.” 
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TEACHER SUMMARIES (by department) 
INTRODUCTION 

KINDERGARTEN—SECOND GRADE 

 

Brook Shulz; First Grade Teacher 

 Bachelor’s in Psychology and Sociology—Kennesaw State University (1997) 

 Elementary Education Certification from American Board for Certification of 

Teacher Excellence (2011) 

 In education since 2009 

 At Thomas Edison Charter Schools since 2011 

 

“When I knew that I was moving to Cache County in 2011, I knew that TECS was where 

I wanted to teach.  I love the positive atmosphere found everywhere at TECS.  It is great to watch the 

students strive for excellence!” 

 

 

Kim Haslam; 2nd Grade Teacher 

 Bachelor’s in Elementary Education —Southern Utah University (2009) 

 Math Endorsement 

 In education since 2010 

 At Thomas Edison Charter Schools since 2011 

 

 

“I greatly appreciate the positive and supportive staff, students, and families that 

make up the Thomas Edison Charter School community.” 

 

 

Rebecca Williams; 2nd Grade Teacher 

 Bachelor’s in Elementary Education—Utah State University (2011) 

 USU Undergraduate Teaching Assistant of the Year for the Department of 

Teacher Education and Leadership (2009) 

 Spalding Trained Teacher 

 In education since 2011 

 At Thomas Edison Charter Schools since 2011 

 

“Thomas Edison is a positive environment where I enjoy tremendous support from administrators.  The 

curriculum is outstanding and the training I have received as a new teacher has been phenomenal.  

Weekly observations and communication with the Directors of Instruction help me in all  

areas.  I love being a teacher in this program.” 
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TEACHER SUMMARIES (by department) 
INTRODUCTION 

THIRD GRADE—FIFTH GRADE 

 

Carolyn Larsen; Third Grade Teacher  

 Bachelor’s in Elementary Education—Utah State University (1986)  

 Early Childhood Endorsement 

 Spalding Certified Teacher / Coach / Teacher Instructor 

 18 Years in Education 

 At Thomas Edison Charter Schools since 2002 

 

“The upmost quality permeates all aspects of Thomas Edison Charter Schools, from 

the environment to the curriculum to the professional staff. I have the tools and support in the class-

room to truly create a successful year for each student. I am amazed at the growth I see in the students 

each year and also at the way I grow as a professional in this setting.” 

 

 

Sarah Whitaker; Third Grade Teacher 

 Bachelor’s in Education—Utah State University (2010) 

 Spalding Trained Teacher 

 Magna Cum Laude  

 In education since 2010 

 At Thomas Edison Charter Schools since 2010 

 

“I love teaching at Thomas Edison Charter school because there is so much support 

from administration and other teachers.  The school provides great consistency and high expectations.  

I always feel like I know what is expected of me because of the feedback I receive from observations.  

The parents and students make the school a fantastic place to teach!” 

 

 

Jodi Johnson; Fourth Grade Teacher  

 Bachelor’s in Elementary Education—Utah State University (1989) 

 Level 2 Educator for the State of Utah; Licensed in Elementary Ed (1-8) 

 Spalding Trained Teacher 

 In education since 1990 

 At Thomas Edison Charter Schools since 2003 

 

“I love teaching at Thomas Edison because the standards and expectations are set high 

for students, teachers, and parents.  It is a place where education is valued and everyone has the op-

portunity to excel and grow in a positive learning environment.” 
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TEACHER SUMMARIES (by department) 
INTRODUCTION 

THIRD GRADE—FIFTH GRADE 

 

Annette Jewkes; Fourth Grade Teacher 

 Bachelor’s in Elementary Education—Arizona State University (2005) 

 Spalding Trained Teacher 

 In education since 2006 

 At Thomas Edison Charter Schools since 2007 

 

“There are several reasons I like teaching at Thomas Edison Charter School. The cur-

riculum that we teach is a well-rounded curriculum, students are challenged, and we 

set the expectations high. The Spalding program is one thing that sets us apart from other schools and 

the children really excel due to the program.” 

 

 

Barry Bingham; Fifth Grade Teacher 

 Bachelor of Science—Brigham Young  University (1980) 

 Sociology Teaching, Political Science, Elementary Education 

 Spalding Trained Teacher 

 Cum Laude 

 In education since 2004 

 At Thomas Edison Charter Schools since 2005 

 

“Parents and students at Thomas Edison Charter School are hoping to obtain better education oppor-

tunities through our school than they would find at the neighborhood school.  They understand that 

more is expected here and are willing to give additional effort to accomplish that.  The dress code and 

behavioral standards make our school a very positive environment for learning.” 

 

 

Kristin Skinner; Fifth Grade  Teacher 

 Bachelor of Science—Brigham Young University– Idaho (2009) 

 Elementary Education 

 Spalding Trained Teacher 

 In education since 2010 

 At Thomas Edison Charter Schools since 2010 

 

 

“The support I receive from the administration truly helps me become a better teacher. The high stan-

dards that are set for the staff and the students establish a positive learning environment.” 
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TEACHER SUMMARIES (by department) 
INTRODUCTION 

MIDDLE SCHOOL 

 

David Packard; English, Literature, and Mathematics 

 Master’s in English—Utah State University (2005) 

 B.A. Rhetoric  and Communication—University of California at Davis (1999) 

 B.S. Secondary Education—Utah State University (2003) 

 Certifications / Endorsements:  Math 4, English 

 Spalding Trained Teacher 

 In education since 2003 

 At Thomas Edison Charter Schools since 2005 

 

“Teaching at TECS is a pleasure because the majority of the students strive hard to excel.  The students 

are respectful, work diligently, and get along well.  Moreover, the teachers enjoy a positive atmos-

phere of camaraderie and collaboration.” 

 

 

Stephanie Bennion; English and Literature   

 Master’s in Secondary Education—Utah State University (projected 2013) 

 Bachelor’s in English—Brigham Young University (1989) 

 Spalding Trained Teacher 

 In education since 2004 

 At Thomas Edison Charter Schools since 2004 

 

“I love teaching at Thomas Edison Charter School because of the students.  They are 

bright and interested in the world, and we can discuss and learn in an emotionally safe environ-

ment.  The small school atmosphere encourages close friendships, and the curriculum is challenging 

and keeps students involved. TECS is a great place to learn and teach.” 

 

 

Haley Robbins; Sixth Grade English, Literature, History, and Mathematics 

 Bachelor’s in Elementary Education—Brigham Young University Idaho  (2009) 

 Spalding Trained Teacher 

 In education since 2010 

 At Thomas Edison Charter Schools since 2010 

 

“I love, more than anything, the positive atmosphere that we keep within our school. I 

know it helps me to be a better teacher and it also helps the students learn better 

when they aren’t in fear of being yelled at or publicly ridiculed. I’m also grateful that there is so much 

open collaboration among the teachers.” 
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TEACHER SUMMARIES (by department) 
INTRODUCTION 

MIDDLE SCHOOL 

 

Sheila Bentley; Mathematics and Science 

 Bachelor of Arts– Utah State University (1997) 

 Level 2 Secondary Teacher/Math, German, Physics Endorsements 

 Spalding Trained Teacher 

 In education since 1998 

 At Thomas Edison Charter Schools since 2005 

 

“I enjoy teaching at Thomas Edison Charter School where students learn that they are 

capable of achieving high academic standards.  I love being involved in the learning process and seeing 

student confidence build as understanding and comprehension increase.  The Glenn Latham method of 

positive reinforcement helps create a fantastic learning and teaching environment.” 

 

 

 

Jeff Low; Social Studies  

 Bachelor’s in History and Physical Education; Utah State University (2005) 

 Certifications / Endorsements:  History, Physical Education 

 Spalding Trained Teacher 

 In education since 2005 

 At Thomas Edison Charter Schools since 2005 

 

 

"I like the atmosphere of this small school.  It enables me to get to know my students on a more per-

sonal level, and therefore be a more effective teacher". 
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TEACHER SUMMARIES (by department) 
INTRODUCTION 

MIDDLE SCHOOL 

 

Michelle Keady; Science  

 Bachelor’s in Biology Teaching Composite; Utah State University (2012) 

 Certifications / Endorsements:  Biology 

 Spalding Trained Teacher 

 In education since 2012 

 At Thomas Edison Charter Schools since 2012 

 

 

"I enjoy being at Thomas Edison Charter Schools because each teacher, aide, parent, and administrator 

is dedicated to the education of the students.  The school runs smoothly due to high teacher expecta-

tions and students respond to these expectations by putting in the required effort to excel.  I also love 

how this school has a friendly, family "feel"  to it that would not be found at any other school.” 

 

Pranita Singh; Mathematics  

 Master’s in Sociology 

 Bachelor’s with Emphasis in Secondary Science Education 

 Bachelor’s in  in Biology and Chemistry 

 In education since 1989 

 At Thomas Edison Charter Schools since 2009 

 

 

"I love the small size of Thomas Edison Charter School. The atmosphere is more congenial for learning 

and personal attention to individual students is possible. The school thrives to provide a positive learn-

ing experience and maintains higher academic standards compared to other schools. Parental involve-

ment is an important element in training the future generation and we are fortunate to have very dedi-

cated parents that make working at this school an extremely enjoyable experience.” 
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TEACHER SUMMARIES (by department) 
INTRODUCTION 

SPECIAL EDUCATION 

 

Heather Hinds; School Psychologist 

 Master’s in School Psychology—Brigham Young University  (1997) 

 Bachelor’s Psychology—Brigham Young University Hawaii (1995) 

 Summa Cum Laude; Phi Kappa Phi 

 Spalding Trained Teacher 

 In education since 1999 

 At Thomas Edison Charter Schools since 2004 

 

“I love working at Thomas Edison Charter School especially because of the small size of our schools.  

The work atmosphere feels like a big family.  We get to know our students very well and no one ‘slips 

through the cracks.’  Our school culture is positive for the staff and students.”   

 

 

Tiffany Willardson; Speech Language Pathologist 

 Master’s in Speech Language Pathologist—Utah State University (2010)  

 Bachelor’s in Communicative Disorders—Utah State University (2008) 

 Certifications / Endorsements:  ASHA Certificate of Clinical Competence  

 Spalding Trained Teacher 

 Educational Honors / Awards:  Summa Cum Laude; Departmental Valedictorian 

 In education since 2010 

 At Thomas Edison Charter Schools since 2010 

 

“The  faculty and staff at Thomas Edison are so supportive and always have each student’s best interest 

in mind.  I feel very blessed to be working at such a great school.” 
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TEACHER SUMMARIES (by department) 
INTRODUCTION 

SPECIAL EDUCATION 

 

Tammy Roper; Special Education Teacher 

 Master’s in Special Education—University of Wisconsin at Madison (1999) 

 Bachelor’s in Elementary Education—Brigham Young University (1980) 

 Certifications / Endorsements:  Elementary Ed., Mild/Moderate Special Ed., Li-

brary Media—Utah State University (2010)  

 Spalding Trained Teacher 

 In education since 2010 

 At Thomas Edison Charter Schools since 2010 

 

“Teaching at Thomas Edison is a joy. I love the positive atmosphere and staff and administrative sup-

port. The parent involvement and students’ desire to learn makes teaching so enjoyable.” 

 

 

Darci Ostergar; Special Education Teacher 

 Bachelor’s in Sociology/Psychology -University of Utah (1993) 

 Certifications / Endorsements:  Special Ed.- USU  

 Spalding Trained Teacher 

 In education since 2002 

 At Thomas Edison Charter Schools since 2011 

 

 

“Thomas Edison has such wonderful teachers! They are awesome to try things for students with special 

needs!  They love the students.  I’m so happy to a part of this team.” 
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TEACHER SUMMARIES (by department) 
INTRODUCTION 

SPECIALS 

 

Chelsea McCoy; Art Teacher  

 Bachelor’s of Arts—Brigham Young University (2010) 

 Certifications / Endorsements: K-12 Art Education 

 Spalding Trained Teacher 

 2010 BYU NAEA Student Chapter Co-President, 2008-10 Talent Award Recipient  

 In education since 2011 

 At Thomas Edison Charter Schools since 2011 

 

“As a teacher at Thomas Edison Charter School, I value the emphasis that is placed on student growth 

through high standards in education. The positive environment and support of fellow teachers and our 

administrators have been an essential part of achieving this goal.” 

 

 

Megan Beavers; Computer Teacher & CTE Business Teacher 

 Bachelor’s in Health Education (Business Minor)—Utah State University (2007) 

 Elementary Keyboarding Endorsement  

 Spalding Trained Teacher 

 In education since 2007 

 At Thomas Edison Charter Schools since 2007 

 

“Thomas Edison Charter School  has helped me develop many valuable skills needed 

to become the teacher I am today.”   
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TEACHER SUMMARIES (by department) 
INTRODUCTION 

SPECIALS 

 

Traci Boston; Choir and General Music Teacher 

 Bachelor of Science—Utah State University (1990) 

 Level I & II Orff Schulwerk Certification 

 Spalding Trained Teacher 

 In education since 2002 

 At Thomas Edison Charter Schools since 2007 

 

“We are a family at Thomas Edison. Everyone looks out for each other, and especially 

for the students.  I feel like the students get the very best education that we all have to offer.  As a re-

sult of this, I feel I have the best job in the world.” 

 

 

Gregory Wendel; Band Teacher 

 Master of Music — University of Utah (2010) 

 Bachelor of Music: Magna Cum Laude —Utah State University (2007) 

 K—12 Music Endorsement, Level I Orff Schulwerk   

 Spalding Trained Teacher 

 In education since 2010 

 At Thomas Edison Charter Schools since 2010 

 

“The small class sizes make it possible for the students to tune with each other better than is typically 

possible for players with their experience level.  I also love that the language in the hallways is pris-

tinely clean.” 

 

 

Desirae Daines; Physical Education Teacher (Grades K-8) 

 Bachelor’s in Physical Education (K-12) — Utah State University (2008) 

 Spalding Trained Teacher 

 In education since 2008 

 At Thomas Edison Charter Schools since 2008 

 

 

“I love teaching at Thomas Edison Charter School because of the positive environ-

ment. We have a great group of faculty and students that make learning enjoyable.” 
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TEACHER SUMMARIES (by department) 
INTRODUCTION 

SPECIALS 

 

Cathy Hansen; School Librarian 

 Master’s of Education in Instructional Technology — Utah State University (2008) 

 Bachelor’s in Family Consumer Science —Utah State University (1984) 

 Endorsements:  Library Media (K-12), Family Consumer Sciences (CTE)  

 Spalding Trained Teacher 

 In education since 2004 

 At Thomas Edison Charter Schools since 2004 

 

“I am very happy to be working as a librarian at Thomas Edison Charter School.  Our school is made up 

of a community of readers that value reading for pleasure and accessing information.  The positive at-

mosphere at our school is a great place to assist students in becoming lifelong learners.” 

 

 

 

Noelle Harrild; School Librarian 

 Masters of Education in Instructional Technology and Learning Services—Utah 

State University (Projected 2013) 

 Bachelor’s in International Studies—Idaho State University (2002) 

 Library Media Certification 

 Spalding Trained Teacher 

 In education since 2012 

 At Thomas Edison Charter Schools since 2012 

 

“I love being a librarian!  The students are a joy to work with at TECS.  They are smart, ambitious, curi-

ous, and most of all - avid readers.  Helping in the process of discovery and teaching students how to 

find good information and quality literature is truly a privilege.” 
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TEACHER SUMMARIES (by department) 
INTRODUCTION 

COMPREHENSIVE COUNSELING AND GUIDANCE (CCGP) 

 

Shem Smith; School Counselor 

 Master’s in Psychology — Utah State University (2010) 

 Bachelor’s in History—Utah State University (2002) 

 Magna Cum Laude 

 School Counseling Level 1 License 

 Spalding Trained 

 In education since 2010 

 At Thomas Edison Charter Schools since 2010 

 

“I am very happy to work in an environment where all of the faculty and administration are on the 

same page. Everyone works together to promote healthy academic habits, high individual self-esteem, 

and responsible social behavior in every student. It is hard to have a bad day in an environment where 

everyone is cheerful, helpful, and concerned.” 
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Mission &  

Beliefs 



 

 

2 A - 

MISSION STATEMENT PROCESS OVERVIEW 
 

The Thomas Edison Charter Schools’ mission statement was developed by the school’s founders in 

2001 and reconfirmed when the charter was amended in 2008.  It was during that year that the two 

Thomas Edison Campuses united under one governing board with Edison North serving as the main 

campus and Edison South joining as the satellite campus.   

 

The Thomas Edison Charter Schools Accreditation Leadership Team developed a mission and beliefs 

committee consisting of two leadership team members acting as co-chairpersons.   The co-chairs 

sought volunteers who were interested in serving on the committee and were successful in recruiting 

twelve teachers and two parents. The committee met initially to become familiar with the mission 

statement that was already established and stated in the school’s charter, and to learn the schools’ 

history.  Questions centered on how the schools’ founders created their mission statement that guided 

all aspects of the schools. 

 

It was the committee’s consensus that the mission statement was still valid today, and that it corre-

sponded directly to the charter even though we had not necessarily met all of the principles contained 

therein. The committee decided to publicize the mission statement to our parents and staff to deter-

mine if they would concur with the committee’s conclusion.  The decision was made to submit our 

ideas to the accreditation survey committee to include the mission as a question on the staff and par-

ent surveys.  The purpose was to see how unified in philosophy and beliefs the schools’ community of 

parents and staff is.  The results confirmed strong support; 93% of both staff and parents agreed or 

strongly agreed with the mission statement. 

 
 

BELIEF STATEMENTS PROCESS OVERVIEW 
 

Though having a strong and clear mission statement, we found ourselves devoid of belief statements.  

So, the committee began looking at the charter, mission statement, school trends and program de-

scription to develop what we felt were our statements of belief.  We also considered the school in gen-

eral and deliberated how different events, such as the school’s growth, were affecting our beliefs.  

Since the school’s charter was already based on major findings in educational research, the committee 

focused on ensuring that our beliefs aligned with our charter, and exemplified our aspirations, even 

though we had not yet attained them.   

PROCESS OVERVIEW 
MISSION AND BELIEFS 
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A draft of belief statements were written and distributed to all staff and parents on both campuses in 

survey format for their review and comment.  The accreditation survey committee collected the survey 

responses.  Overall, survey results on both Edison North and Edison South showed that parents, teach-

ers and staff strongly supported the draft belief statements; 93% of both parents and staff agreed or 

strongly agreed.  With such overwhelming support, the below belief statements were approved and 

published in our core documents such as the parent and teacher handbooks. 

 

THOMAS EDISON CHARTER SCHOOLS’ MISSION STATEMENT 
 

The mission of the Thomas Edison Charter Schools is to provide all students the fundamental knowl-

edge, tools, and discipline to become successful, reputable citizens in our country and to become high 

achievers in our ever evolving, demanding, and complex society. 

 

The mission will be carried out through a stimulating academic curriculum, focused on elemental skills 

development, in a structured classroom environment, with strong parental involvement. 

 

THOMAS EDISON CHARTER SCHOOLS’ BELIEF STATEMENTS 
 

 The mission statement drives all teaching and learning. 

 Commitment to the mission statement and beliefs directly influences student achievement. 

 High expectations for students, teachers and parents guide all facets of the school from stu-

dent learning and curriculum to teaching and learning activities. 

 Class work and homework completion enhances academic success and personal development. 

 Student achievement rises to meet high expectations. 

 Students learn best in a positive, consistent, structured environment. 

 The school and parents are partners in education. 

MISSION AND BELIEF STATEMENTS 
MISSION AND BELIEFS 
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Desired Results 

for Student 

Learning (DRSL) 
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DRSL PROCESS OVERVIEW 
 

The Thomas Edison Charter Schools Accreditation Leadership Team developed a DRSL committee con-

sisting of two leadership team members acting as co-chairpersons and seventeen other staff members 

from both campuses.  The mission of this committee was to create three DRSLs fitting within the 

framework of the school’s core philosophies and agreed to by all school constituents, and further es-

tablish a plan of implementation to take place in the years to come. 

 

The DRSL committee first met and created a list of desirable life skills for students to have when they 

leave Thomas Edison Charter School.  From the list, they came up with five DRSL ideas to go on parent 

and staff surveys for feedback from the school community.  They were: 

 

1. Students will plan and use their time effectively. 

2. Students will demonstrate critical thinking skills. 

3. Students will demonstrate personal responsibility. 

4. Students will show respect for themselves and others. 

5. Students will communicate effectively in written and oral language. 

 

The information from the parent and teacher surveys was compiled into a report and made available 

for review near the end of March 2011.  All of the DRSL ideas scored very high in the surveys.  Megan 

Holm and Jamie Lewis, DRSL Committee Leaders, met in early April and discussed ways to keep all of 

the aspects of the proposed DRSLs, but to narrow them down to three.  They determined that the 

ideas from 1) Students will plan and use their time effectively, 3) Students will demonstrate personal 

responsibility, and 4) Students will show respect for themselves and others could be combined into one 

DRSL on demonstrating personal and social responsibility.  They modified the wording slightly and pro-

posed the following three DRSLs to the entire committee for review. 

 

1. Students will become effective communicators. 

2. Students will become critical thinkers. 

3. Students will demonstrate personal and social responsibility. 

 

In May 2011, the committee met and approved the proposed DRSLs.  They wrote indicators for each 

DRSL and selected the “Effective Communicator” DRSL as the first to institutionalize.  Using the “School

-wide Goals for Learning and Performance Indicators” as a guide, they created a rubric to meet the 

needs of the students and teachers at Thomas Edison Charter School. 

DRSL PROCESS OVERVIEW 
DESIRED RESULTS FOR STUDENT LEARNING (DRSLS) 
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During October 2011 Teacher Training, the DRSLs, indicators, and “Effective Communicator” rubric 

were presented to the whole staff for final review and feedback.  Teachers then met in departments to 

write SMART Goals on how they would implement and assess the Effective Communicator in their 

classrooms.  Goals were written to reflect the different subject areas as well as the age differences of 

the students in our school. 

 

DRSL posters were printed and hung in all classrooms and hallways in December 2011.  Following the 

Christmas Break, the Student Council met and wrote a song to teach the DRSLs to the student body.   

During a January Morning Greeting, an administrator introduced each of the DRSLs to the students and 

the Student Council performed their song. 

 

In May 2012, teachers used the “Effective Communicator” rubric to assess their students.  They rated 

their students individually on each of the three indicators: 1) Students demonstrate appropriate or-

ganization, fluency, conventions, relevance, and clarity in written communication; 2) Students commu-

nicate orally with clarity, purpose, and relevance; and 3) Students recognize, analyze and evaluate vari-

ous forms of communication.  Elementary teachers measured all the students in their self-contained 

classroom and secondary teachers measured students in their first period classroom.  Specialty area 

teachers and secondary teachers without a first period class selected a class of students to evaluate.  

Special Education teachers also used the rubric to assess their students.   

 

The following pages contain four reports. 

1. The three DRSLs and their indicators 

2. The Effective Communicator DRSL Rubric 

3. The Effective Communicator DRSL Baseline Scoring Summary 

4. The Effective Communicator DRSL Departmental SMART Goals 

 

 

 

DRSL PROCESS OVERVIEW 
DESIRED RESULTS FOR STUDENT LEARNING (DRSLS) 
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DRSLS AND INDICATORS 
 

 

DRSLs AND INDICATORS 
DESIRED RESULTS FOR STUDENT LEARNING (DRSLS) 

Indicators DRSL 

D
R

SL #1
 

Students will become 

effective communica-

tors in written and 

oral language. 

 Students demonstrate appropriate organization, fluency, conven-

tions, relevance, and clarity in written communication. 

 

 Students communicate orally with clarity, purpose, and relevance. 

 

 Students recognize, analyze and evaluate various forms of com-

munication.  

D
R

SL #2
 

Students will become 

critical thinkers. 

  

 Students gather and use information effectively to organize and 

gain knowledge. 

 

 Students accurately support inferences and justify conclusions. 

 

 Students use multiple strategies to solve a variety of problems. 

 

D
R

SL #3
 

Students will demon-

strate personal and 

social responsibility. 

  

 Students take responsibility for personal actions. 

 

 Students respect themselves and others. 

 

 Students act as responsible citizens in the community, state, and 

nation. 

 

 Students act ethically (e.g. honesty, fairness, integrity). 
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EFFECTIVE COMMUNICATOR SCORING RUBRIC 
 

DRSL #1: “Students will become effective communicators in written and oral language.” 

 

DEMONSTRATED LEVELS OF STUDENT PERFORMANCE: 

4—Exemplary (goes beyond the expectation) 

3—Competent (standard) 

2—Sometimes (evidence of progress exists 

1—Seldom (only initial stages of development are evident) 

0—No evidence shown or rarely shown 

EFFECTIVE COMMUNICATOR SCORING RUBRIC 
DESIRED RESULTS FOR STUDENT LEARNING (DRSLS) 

PERFORMANCE INDICATORS DRSL INDICATORS 

In
d

icato
r #1

 

Students demonstrate appropri-

ate organization, fluency, con-

ventions, relevance, and clarity 

in written communication. 

 Communicate information clearly with logic and 

coherence. 

 Communication is appropriate for target audience. 

 Most major points are effectively expressed.  

 

In
d

icato
r #2

 

Students communicate orally 

with clarity, purpose,  

and relevance.  

 Communicate information clearly with logic and 

coherence. 

 Communication is appropriate for target audience. 

 Most major points are effectively expressed. 

 

 

 
In

d
icato

r #3
 

Students recognize, analyze and 

evaluate various forms of  

communication. 

 Listen to the ideas of others. 

 Clarify thoughts to ensure that ideas are under-

stood. 

 Accurately respond to verbal and non-verbal com-

munication. 

 Use assigned criteria to evaluate own communica-

tion. 
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EFFECTIVE COMMUNICATOR BASELINE SCORES 
 

 

EFFECTIVE COMMUNICATOR BASELINE SCORES 
DESIRED RESULTS FOR STUDENT LEARNING (DRSLS) 

Class Indicator 1 Indicator 2 Indicator 3  Class Indicator 1 Indicator 2 Indicator 3 

Kindergarten AM 1.7 2.8 2.8  5th Gr. Library 3.1 3 3 

Kindergarten PM 2.2 2.9 2.8  5th Grade SpEd 2.3 2.9 2.6 

1st  Grade A 2.3 2.8 2.3  6th Grade SpEd 2 2.3 2.3 

1st  Grade SpEd 1 1 1  6th Grade Engl. A 3 3.3 3.5 

2nd  Grade A 3 3.5 3.1  6th Grade Engl. B 2.7 2.8 2.9 

2nd  Grade B 3.3 3.4 3.6  6thGr.Keyboarding 2.9 2.9 3.7 

2nd Grade SpEd 1 1.6 1.4  6th Grade Art 3.2 3.2 3.4 

3rd Grade A 2.9 3 3  7th Grade Math 2 3 2.2 

3rd  Grade B 2.9 3.2 3.2  7th Grade English 3.1 3 2.6 

3rd Grade SpEd 1 2 1.5  7th Grade Algebra 3.6 3 3.4 

3rd Gr. Library 3.1 3.3 3.2  7th Grade CTE 2.9 3.3 3 

4th  Grade A 3 3.5 3.3  7th Grade SEOPs 3.1 3.3 3.1 

4th Grade B 2.8 3 2.9  7th /8th Choir 3.3 3.4 3.3 

4th  Grade SpEd 2 2.5 2.3  8th Grade Science 3.4 3.7 3 

5th Grade A 2.4 2.6 2.8  8th Grade History 3.2 3.3 2.9 

5th Grade B 2.7 2.9 2.9  8th Grade PE 3.1 3.3 3.3 
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EFFECTIVE COMMUNICATOR DEPARTMENTAL SMART GOALS 
 

 KINDERGARTEN:  Students will demonstrate effective communication by composing clear, logical oral and 

written sentences. Oral sentences will be measured by checking understanding and documenting results. 

Written sentences will be measure by evaluating journal writing and written assignments.  

 

 FIRST GRADE:  Given weekly opportunities, students will share their ideas/opinions orally, listen to the 

ideas/opinions of others and respond appropriately with comments and feedback, publish written work in 

various ways, and use the writing process to evaluate their work and others.  

 

 SECOND GRADE:  80% of 2nd grade students will score a 3 or higher (level of performance) in each indica-

tor for effective communications by the end of the school year. 

 

 THIRD GRADE:  Given daily opportunities, all third grade students will demonstrate the ability to effec-

tively use and integrate diverse methods of communication by listening to the ideas of others and clarify-

ing thoughts to ensure understanding.  Students will also be able to communicate thoughts and respond 

both verbally and through written assignments.  This will be measured by using the DRSL rubric with 70% 

or more students attaining a performance level of three or above by spring. 

 

 FOURTH GRADE:  By spring, fourth grade students will use the writing process and six traits to produce 

writing samples that effectively communicate their ideas to various audiences and for different purposes 

aligned to an appropriate rubric. Teachers will observe students as they share ideas and information that 

is relevant, clear, concise, and audible in front of the class, in small groups, and during class discussions.  

They will also observe as students listen and respond to comments and questions of teachers and class-

mates in ways that reflect comprehension of verbal and non-verbal cues. 

 

 FIFTH GRADE:  Fifth grade students demonstrate appropriate organization and conventions in monthly 

writing assignments that are assessed with an appropriate rubric.  Students will also become effective oral 

language communicators that demonstrate clarity through monthly poem recitation in which another ap-

propriate rubric will be applied.  Students will be able to recognize and identify text structure through 

reading and writing.  They will produce writing samples from various genres throughout the year. 

 

 ENGLISH AND LITERATURE:  At T.E.C.S., the grade level average of our end-of-year writing assessments in 

grades 6-9 will improve by one full level of performance as compared to the beginning-of-year writing as-

sessments. 

 

 MATHEMATICS:  80% of all math students will answer written problems on exams in complete sentences, 

showing their work when applicable. Students will orally explain how to solve math problems with logic 

and coherence during daily practice. 

EFFECTIVE COMMUNICATOR GOALS 
DESIRED RESULTS FOR STUDENT LEARNING (DRSLS) 
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 SCIENCE:  Students will be able to write a conclusion, based on evidence, using proper conventions.  They 

will be able to defend their conclusion orally to a small or large group.  

 

 HISTORY AND GEOGRAPHY:  80% of students will receive a 3 or better on indicators 1 and 2 of the Effec-

tive Communicator DRSL by end of year through completion of National History Day projects as well as 

other classroom assigned projects.  Students will explain how the graded/ungraded rubrics and returned 

judging forms helped them refine their projects to more effectively support their thesis statements. 

 

 SPECIAL EDUCATION:  Of the students who receive Special Education Services, 80% will demonstrate a 

competent level of performance in the areas of oral and written communication by spring. Their perform-

ance level will be measured using the school-wide rubric according to grade level or their individual goal.    

 

 LIBRARY/MEDIA:  Elementary students during their library classes will write complete sentences in weekly 

writing activities.  Students will answer clearly and in complete sentences during classroom discussions.  

Librarians will make note of students who struggle, then notify the classroom teacher. 

 

 MUSIC:  Middle School students will be able to read music. Students will be able to use music terminology 

in the classroom. Students will be able to evaluate their own musical performances.  Students will be able 

to explain in their own words concepts that they have just been taught. 

 

 CTE:  Students in the educational technology & CTE department will utilize and learn various age appropri-

ate methods and skills pertaining to communication. Students will be able to effectively use technology 

tools to recognize, analyze and evaluate various forms of communication.  Such tools include keyboarding, 

career development, and other common application software.   Students will also explore effective per-

sonal, verbal, and nonverbal communication.  Through informal assessments each semester teachers will 

monitor progress of those students who are proficient in the use of technology in written and oral com-

munication and aid those who struggle.   Each spring the effective communicator rubric will be used to 

evaluate students. 

 

 PHYSICAL EDUCATION / HEALTH:  Students will write in complete sentences and use proper grammar on 

monthly worksheets and tests, communicate orally through presentations given in class, and demonstrate 

understanding of oral instructions through their performance. 

 

 FINE ARTS:  Students will analyze and evaluate art according to purpose, style, principles, and elements 

through written and oral responses. Students will also communicate through visual expression.  Oral dis-

cussion and analysis are included in the introduction and explanation of art projects at all levels.  Elemen-

tary students will respond in written form twice a year.  Middle school students will write responses to art 

work or self-evaluate their own art work once a term. 

EFFECTIVE COMMUNICATOR GOALS 
DESIRED RESULTS FOR STUDENT LEARNING (DRSLS) 
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INTRODUCTION TO SCHOOL PROFILE 
 

Founded upon philosophies of high expectations, positive reinforcement, consistency, and child-

centered instruction, Thomas Edison North has provided such quality education to thousands of ele-

mentary and middle school students for over a decade.  This section, along with the report in its en-

tirety, strives to provide a snapshot of our identity, a synopsis of detail that could expand volumes if 

given its due.  The hope is that the information that follows will paint an accurate picture of where 

we’ve been, where we are, and where we want to go in the near and distant future. 

 

This section is divided into four subcategories as noted in the Table of Contents below.  The Thomas 

Edison North Characteristics portion gives an overview of the school’s history, core philosophies, 

prominent practices, and other interesting data points such as staff/student ratios, staff experience, 

and financial management.  The Community Characteristics portion summarizes key data points about 

the primary communities which comprise our student body.  The Student Performance Data and Stake-

holders’ Perspective portions provide applicable core data on a variety of subjects accompanied by 

meaningful interpretation and application. 
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BASIC INFORMATION—HISTORY OF THOMAS EDISON CHARTER SCHOOLS 
 

The original founding parents met in March 2001 to decide the name of the Cache Valley charter 

school.  After considering many appropriate names they settled on Thomas Edison.  They chose Edison 

because he is one of the most famous Americans in world history, and because he would be a tremen-

dous example for children who attend the school due to his perseverance and unstoppable spirit that 

led to his many successes. 

 

Our thanks and appreciation are given to Jim and Patti Peterson, David and Teresa Scholes, and the many 

families who have given thousands of hours of volunteer service to provide the families of Cache Valley 

with an excellent choice in education.  Jim and Patti Peterson authored the original Thomas Edison 

Charter and sponsored it.  It was largely due to their indomitable will to overcome obstacles threaten-

ing to stop the opening of Edison North, that we now have two Thomas Edison Charter Schools in the 

valley. 

 

The Edison South campus started its formation as a result of the Governing Board of Edison North vot-

ing to support parents who wished to offer the same choice in quality education at the south end of 

Cache County.  Edison South was established 

by several individuals who labored diligently 

to organize, rearrange, and adapt the word-

ing of the North charter as well as author mi-

nor additions to accommodate the new re-

quirements of the State Charter Board. 

 

Many thanks are given to the founding mem-

bers of Edison South who put in countless 

hours providing dedicated support and assis-

tance in this great effort. 

EDISON NORTH CHARACTERISTICS (page 1 of 9) 
SCHOOL PROFILE 
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BASIC INFORMATION 
 

 WHAT IS A CHARTER SCHOOL?  A charter school is a public school whose operation is based on a 

contract with an authorizer (such as the USOE), and is publically funded. Charter school laws allow 

differing degrees of autonomy.  The purpose of charter schools is to find new and innovative ways of 

educating students and to give parents an alternative to the traditional district school setting.  Being 

publicly funded, charter schools do not charge tuition. 

 

 WHAT GRADES LEVELS ARE SERVICES?  Edison North services kindergarten through fifth grade in the 

traditional elementary setting of a self-contained classroom.  Grades six through eight comprise the 

middle school, being serviced on a seven period per day schedule. 

 

 HOW MANY STUDENTS ARE SERVICED?  Enrollment has steadily grown over the years of the school’s 

existence.  Edison North’s max capacity is sixty students per grade level, equaling a total of 540 open-

ings.  Below is a summary of total enrollment over the school’s existence. 

*Projected Enrollment for FY13 

 

 WHAT ARE SOME OF CORE CURRICULA BEING TAUGHT?  The Spalding Method is the foundational 

language arts curriculum in grades K-5.  It is a time tested, directed instruction, phonics based ap-

proach to language development.  Saxon is the mathematics program for all grades.  As part of the 

school’s high standards, math is taught a grade level above the norm in elementary grades.  The state 

core serves as minimum guidelines for content taught in other subjects. 

 

 HOW ARE TEACHERS TRAINED?  All teachers are trained in The Spalding Method via two 45 hour, 

graduate level summer courses.  All teachers receive a week of training before school begins, with 

new teachers to the school receiving an additional week.  Administrators visit classrooms regularly 

throughout the year for ongoing development.  Teachers also meet frequently in Professional Learn-

ing Communities for collaboration.  Teachers regularly reference, review, and train from the Teacher 

Handbook which serves as the standard of procedures and practices on a large variety of subjects. 

 

 HOW ARE PARENTS INVOLVED?  Thomas Edison parents are involved in nearly all aspects of the 

school.  Parents are expected to volunteer a minimum of four hours per month.  From Governing 

Board and PO leadership positions to grading papers, from fundraising to class parties, parents are 

involved in a multitude of ways. 

SCHOOL PROFILE 

FY13 FY12 FY11 FY10 FY09 FY08 FY07 FY06 FY05 FY04 FY03 

505* 487 488 452 404 405 394 365 348 271 215 

EDISON NORTH CHARACTERISTICS (page 2 of 9) 



 

 

5 C - 

Thomas Edison Charter School North is a unique school with unique characteristics.  As a charter school, 

we are a “School of Choice” for over 250 families in the Cache Valley.  Our specific, distinguishing phi-

losophies drafted upon conception ten years ago ring true today.  Though the school has grown and ma-

tured over the years, the core remains constant.  The responses to the below guiding questions summa-

rize our school’s profile; the ensuing pages of this section provide the detail. 

 

 

1. WHAT ARE STUDENTS LEARNING AND HOW ARE THEY LEARNING? 
 

Thomas Edison students receive instruction in all state required subject areas.  Though we adhere to all 

state curriculum standards, we view them as minimums.  Our teachers are trained and commissioned to 

hold students to high standards of academic achievement and personal accountability.  Thus, Thomas 

Edison students leave us equipped with both the foundational and advanced knowledge and skills to 

find success “in our ever evolving, demanding, and complex society” (Mission Statement, B-3). 

 

The Spalding Method is our primary source of English and reading instruction.  Saxon is our primary 

source of mathematics instruction, taught a grade level in advance.  The Utah State Core / Common 

Core are our primary resources of science and history instruction.  Furthermore, all students receive 

instruction from certified personnel in the areas of music, physical education, art, computers and media 

library.  Students in grades four through eight also have the option of receiving instruction in band and 

orchestra.  Secondary students also participate in various other elective courses such as keyboarding, 

CTE, and foreign language. 

 

If one were to observe a class and then walk to the other side of the school and observe another, they 

would see near identical instructional environments.  They would see direct instruction with all students 

facing forward, actively engaged in the lesson.  They would see students being challenged to apply con-

cepts taught by the teacher, while the teacher and classroom aides scaffolds their learning in a suppor-

tive role.  They would see only applicable classroom decorations, so as to not distract the students in 

their learning environment.  They would see positive, happy teachers encouraging and motivating stu-

dents to succeed.  This consistent application of instructional methods permeates every single class. 
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2. WHO IS LEARNING?  WHO ISN’T LEARNING?  ARE THERE ANY PATTERNS IN STUDENT ACHIEVEMENT? 
 

As discussed in the section on Student Assessment Data, most all of our students are achieving.  One of our 

fundamental philosophies is that we teach to the top student.  Where other programs often teach to the mid-

dle or lower achieving students in an effort to not leave them behind, the effect is that top tier students 

aren’t sufficiently challenged.  As we set our standards well above state proficiency guidelines, our students 

consistently rise to our expectations.  We then offer many support services for the select students who aren’t 

able to keep up (see question four).  This application of core philosophy ensures we meet the needs of every 

student. 

 

This being said, the data shows that our weakest department has been elementary special education.  We 

have taken significant steps over the past two years to rectify the problems.  We replaced staff, provided addi-

tional professional development, cross trained with Edison South, and had greater direct administrative over-

sight.  All these have yielded great success.  What was once a weakness has now become a great strength. 

 

3. WHAT ARE THE GENERAL CHARACTERISTICS OF THE STUDENTS SERVED BY YOUR SCHOOL? 
 

Edison North’s student body consists predominantly of Caucasian, middle-class students.  Being a school of 

choice with a reputation of high standards and a rigorous curriculum, we tend to attract families dedicated to 

their children’s education; thus, giving us a student body coming from happy homes with supportive parents.  

This fact also means we tend to attract a fair amount of foster, adopted, and home schooled children.  We 

have also noticed a small trend of students coming from families where they have come to us as a last resort.  

Due to behavior and/or social issues, these students have failed in the traditional system.  This small group of 

students greatly benefit from the positive culture contributed to by the rest of the student body. 

 

4. WHAT KINDS OF SUPPORT FOR LEARNING DO STUDENTS RECEIVE BEYOND THE CLASSROOM? 
 

Edison South provides multiple services for academic support beyond the classroom.  Such services include: 

special education, Response to Intervention (K-3), regular tutoring, help from full-time classroom aide,  and 

many others. The school also offers many other services.  Our school psychologist operates as an instructional 

leader as well as a child behavior expert who readily attends to students in need.  Our award winning school 

counselor’s work extends to each child in the school.  We have a nationally recognized history competition 

program in which our students have consistently ranked the top in the nation. Our involved Parent Organiza-

tion provides a myriad of support services in a variety of venues.  Furthermore, we offer and pay for each par-

ent to take the Parent Spalding course, an incredibly influential ten-hour course that equips parents with 

tools to support their children.  This collective, community effort provides students with the best opportunity 

to achieve success. 

SCHOOL PROFILE 
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5. WHAT ARE THE MAJOR DEFINING FEATURES OF YOUR SCHOOL? 
 

Many defining features are addressed in responses to other guiding questions and throughout the school 

profile.  Three additional defining features are outlined below. 

 

 Glenn Latham & Positive School Culture:  Dr. Glenn Latham, a renowned researcher and former profes-

sor at Utah State University, developed philosophies and practices relating to creating an environment 

in which students will most likely succeed as outlined in his books Keys to Classroom Management and 

Behind the Schoohouse Door.  Revolving around the five principles of human behavior, Latham purports 

that students are most likely to succeed in a positive, safe, and structured environment.  Thomas Edison 

teachers receive regular training and consistent feedback on Latham’s theories and practices, ensuring 

that this culture spreads to all aspects of the program. 

 

 Directors of Instruction & Frequent Professional Development:  Thomas Edison’s professional develop-

ment program is second to none; it is the key to making all these theories and practices a success.  We 

have two administrators, called Directors of Instruction, whose sole job is to help teachers.  Educational 

experts themselves, these two individuals provide regular, consistent, and high quality support to every 

teacher.  Aside from planning and delivering teacher trainings (45 hour Spalding classes, week long new 

teacher summer training, week long all teacher summer training, in-service training days, faculty meet-

ing trainings, etc.), the Directors of Instruction visit and provide feedback to every teacher on a regular 

basis.  Depending upon the needs and experience of teachers, the Directors of Instruction observe a 

teacher upwards of once per week.  Such regular feedback and being available daily for questions gives 

teachers the tools for success.  This professional development plan along with our unique, rigorous hir-

ing practices leads us to say with confidence that we can guarantee every teacher. 

  

 Performance Based Compensation Plan and At-Will Employment:  The founders of the Edison program 

believed the world of contracts, tenure, and salary schedules engendered a culture of entitlement, 

complacency and mediocrity.  Looking for something different, they developed a business model com-

pensation plan based on free market principles and personal accountability.  Basically, as teachers per-

form well, they are compensated well.  If teachers perform mediocre, they are either compensated me-

diocre or not invited back.  As our hiring practices and professional support are so strong, nearly every 

teacher performs well and is therefore compensated better than the traditional setting.  This system, 

fairly unique to public education, is another tool to ensure the quality education of children. 

SCHOOL PROFILE 
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6. HAVE THERE BEEN ANY CHANGES IN THESE MAJOR FEATURES OVER THE PAST FEW YEARS? 
 

Being located in North Logan, in 2004 a group of parents in the south end of valley were desirous to have 

the Edison program located closer to them.  This spawned the effort to open Edison South in Nibley and the 

creation of the first charter district in the state of Utah functioning under a single six-member governing 

board.  Though this never did affect basic philosophical practices, having two schools affected many daily 

operational duties, most of which were positive. 

 

Furthermore, there is a forthcoming major change to our programs.  Principals of both schools plan to re-

tire in the near future.  In anticipation of this event, the Governing Board and administrators have devel-

oped and put in place an administrator succession plan.  The purpose of which is to properly prepare future 

administrators to take the lead of the unique Edison program and ensure its continued success. 

 

 

7. WHAT DOES EACH GROUP OF STAKEHOLDERS BELIEVE ARE THE STRENGTHS AND LIMITATIONS OF THE 

SCHOOL? 
 

In a recent survey administered to both parents and staff, the overwhelming response was support of the 

program.  By and large our stakeholders support the mission, the curriculum, the philosophies, the teach-

ers, etc.  The main suggestion from parents dealt with homework; the main suggestion from staff was the 

need for more up to date materials.  See the section on Stakeholders’ Perspective for more details. 

 

 

8. WHAT ARE THE IMPLICATIONS OF THE RESULTS OF THE SURVEYS FOR THE DEVELOPMENT OF A SCHOOL 

IMPROVEMENT PLAN? 
 

The main message that we received loud and clear was to stay the course.  Our stakeholders are happy with 

who we are and don’t want us to change.  In an industry that sways back and forth from one new educa-

tional fad to another, our stakeholders appreciate our commitment to tried and true, time tested and 

proven instructional methods. 

 

As for the homework load, we have taken specific action to address the issue.  As high expectations is a 

founding principle of our program, homework is a large contributor and will therefore receive little change.  

We have however clarified wording in our handbooks, discussed with teachers the concern, and reiterated 

the necessity that the homework be applicable.  Teachers are to also pay special attention to individual stu-

dent needs and make accommodations where necessary.  As for updated teaching materials, tight budget 

years have necessitated the cut back.  As our enrollment continues to strengthen, we have been able to 

proceed more quickly in our plans for material updates and upgrades. 
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STAFF DATA (RELATIVE TO FY12) 
 

True to its commitment to putting both quality and quantity personnel in front of students, Edison North’s 

staff to student ratios have been a great strength for many years.  The large number of teachers and aides 

have a direct correlation with the effective delivery of the school’s platform and therefore student success.  

Being a charter district, three members of the administration team travel between the two campuses with 

the principal being the only administrator at Edison North every day.  As the school continues to grow, we 

have foreseen the need for better ratios for our counselor, psychologist, and speech pathologist. 

 

 

 

 

 

 

 

 

 

 

 

 

 
*Relative to a full 29 hour aide 

**Relative to secondary students only 

SCHOOL PROFILE 

 
Total FTE 

Student 
Ratio  

Years at  
Thomas Edison  

Years in  
Education  

Total    

 FT PT 

Teachers 23 6 25.9 19 to 1 4.7 6.5 

Aides 0 24 22.4* 22 to 1 3.6 - 

Administrators 1 3 2.2 221 to 1 5 15.6 

Office Staff 2 0 2 244 to 1 5 - 

Psychologist 0 1 .5 974 to 1 8 14 

Counselor 0 1 .5 240 to 1** 2 2 

Speech Pathologist 0 1 .5 974 to 1 2 2 
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FINANCIAL SNAPSHOT 
 

 CONTINGENCY SAVINGS:  Thomas Edison has a history of conservative money management and long 

term expenditure planning.  Over the past three years, Thomas Edison has put a minimum 4.4% of 

revenue into contingency savings, even during the years of the recession.  This 

has allowed the school to  not only avoid layoffs, but increase salaries and pay 

cash for large purchases and construction projects.  The only cut the Governing 

Board made was to reduce the schools’ 401k contributions by half for FY10 and 

FY11, both of which have been fully backfilled. 

 

 

 BREAKDOWN OF EXPENDITURES:  True to the practice of investing in people over things, Thomas Edi-

son’s major expense is personnel.  Nearly three quarters of expenses go towards the salaries and bene-

fits of its employees.  The second greatest cost, facilities, comes in at a distant second at 13.1%.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 PERSONNEL BREAKDOWN:  As expected, the greatest investment is teachers.  One interesting note is 

that the second greatest investment is in classroom aides and subs.  Every elementary classroom has an 

aide who acts as an instructional assistant.  Special education also functions with several aides to work 

with individuals and small groups.  These aides have become a vital component to the success of the 

students at 

Thomas Edison. 

SCHOOL PROFILE 

Category Percentage 

Salaries 57.0% 

Benefits 17.7% 

Facility 13.1% 

Supplies 5.6% 

Professional Services 2.3% 

FF & E 1.5% 

Property Services 1.4% 

Other Services 1.4% 

Salaries
57%

Benefits
18%

Facility
13%

Supplies
6%

Other
6%

Category Percentage 

Teachers 59.2% 

Aides & Subs 15.6% 

Administration 9.2% 

Other Licensed 9.2% 

Office 3.8% 

Custodial 3.0% 

Year % 

FY12 4.4% 

FY11 7.1% 

FY10 7.8% 

Teachers
59%

Aides & 
Subs
16%

Admin
9%

Other 
Licensed

9%

Office
4%

Custodia
l

3%
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FINANCIAL COMPARISONS WITH TEN UTAH CHARTER SCHOOLS* 
 

 SALARIES AND CONTRACTORS AS A PERCENTAGE OF TOTAL EXPENSES:  Of the ten schools, Thomas 

Edison ranked eighth in the percentage of the budget being allocated to its people.  This is further evi-

dence of the school’s commit-

ment to investing in its people.  

The quality and quantity of its 

people is a distinct feature 

that Thomas Edison students 

enjoy.   

 

 

 

 

 

 

 

 

 

 

 RETIREMENT CONTRIBUTION:  Thomas Edison has worked diligently to provide an innovative and gen-

erous retirement system while still fitting within the scope of the school’s practice of conservative fiscal 

management.  The school has developed a tiered system of retirement.  During the first four years of 

employment, the school 

contributes a profit share of 

7% to the individual’s 401k.  

Beginning year five, the 

number increases to 9%.  

Beginning year ten, the 

number jumps to 13%.  As 

shown here, this seems to 

be a competitive and gen-

erous system.   

 

 

 

 

 

 
*Information supplied by Red Apple Financial 
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40%

45%

50%

55%

60%

41%

46%
48%

49% 49%
50% 51%

53% 54%

58%

School Match Profit Share URS (Pension) 

School 1  1.5% 16.4% 

Thomas Edison  7% / 9% / 13%  

School 3  7%  

School 4  7%  

School 5  7%  

School 6 4% 3%  

School 7  5%  

School 8 5%   

School 9 5%   

School 10 2% 3%  
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Thomas Edison Charter School North is located in the city of North Logan, Utah within the region of 

Cache Valley.  Stretching from Avon, Utah on the south to Preston, Idaho on the North, Cache Valley is a 

quaint family community.  Home of the Utah State University “Aggies,” Cache Valley is known for its 

agricultural heritage.  Logan is the largest city in Cache Valley, which is also home to near twenty five 

other cities, including North Logan, comprising a total population over 112,000 residents. 

 

POPULATION OF PRINCIPAL CITIES TO WHICH EDISON NORTH SERVES 

 

 

STUDENTS FROM EACH COMMUNITY ENROLLED AT EDISON NORTH 
 

 

COMMUNITY CHARACTERISTICS (page 1 of 2) 
SCHOOL PROFILE 

Clarkston…………….. 789 

Cove……………………. 624 

Hyde Park……………. 3,736 

Lewiston……………… 1,781 

Logan………………….. 48,119 

Newton……………….. 692 

North Logan………… 8,009 

Richmond……………. 2,449 

Smithfield……………. 9,843 

Logan………………….. 149 

North Logan………… 143 

Smithfield……………. 99 

Hyde Park……………. 35 

Other (12 cities)…… 46 
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CACHE VALLEY ETHNICITY 

 

 

 

OTHER CACHE VALLEY DATA POINTS 

 

 

MAJOR EMPLOYERS (1,000+ EMPLOYEES) 
 

 Utah State University 

 ICON Health and Fitness 

 Cache County School District 

 Logan Regional Hospital 

 Swift Beef Company 

SCHOOL PROFILE 

Average Age of Residents……………………………………………………………………………………………….. 25.6 

Median Household Income…………………………………………………………………………………….……….. $56,337 

Population in Families………………………………………………………………………………………………….…. 84.9% 

High School Diploma…………………………………………………………………………………………………….…. 92.6% 

Bachelors Degree or Higher………………………………………………………………………………………….…. 30.8% 

Cache County Unemployment Rate (June 2011)……………………………………………………………... 6.0% 

Language Other than English Spoken at Home……………………………………………………………….. 14.7% 

Homeownership Rate……………………………………………………………………………………………………… 64.4% 

Persons Below Poverty Level…………………………………………………………………………………………… 16.7% 

White………………….. 87.0% 

Hispanic………………. 8.7% 

Asian……..……………. 2.0% 

American Indian….. 0.7% 

Black………………..….. 0.6% 

Pacific Islander…….. 0.1% 

Other…………………… 0.9% 

COMMUNITY CHARACTERISTICS (page 2 of 2) 
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STATE MEASURES OVERVIEW 
 

State-wide assessments of student learning in language arts, math, and science were initiated in the 

year 2002. These assessments are based on results from the Utah Performance Assessment System for 

Students (UPASS). This is a criterion-referenced test administered to all students at the completion of 

each academic year.  Students in the second through eighth grades have historically been tested in 

Math and English.  (This has since changed to begin in third grade).  Fourth through eighth grade stu-

dents have additionally been tested in science.  These results show some of the strengths and weak-

nesses of our program.  The results are compared with other districts in the area and students who 

have been in the school for three or more years are also compared with students who have been here 

only one to two years and with students who are new to the school in the year of the test. The aver-

ages used in this document for Thomas Edison North include percentages from the years 2008 through 

2011, while the averages for Thomas Edison South include percentages from the years 2009 and 2011. 

 

 

SCHOOL MEASURES OVERVIEW 
 

Thomas Edison Charter School North District seeks to measure student levels of academic achievement 

in spelling, reading, math, and homework completion.  These measures were adopted through an in-

house committee from research based methods and are given on a monthly basis to track progress.  

The monthly tests are given in all grades and vary little from grade level to grade level in structure and 

content.  For the purposes of this document, averages for these tests were found using scores from 

grades 3, 5, and 7 for the years 2008-2011, and were separated by how many years students had been 

at the school. 

 

The spelling test is the Morrison McCall Spelling Assessment. The score received is a grade level equiva-

lency score for accuracy.  The reading test has students read passages of selected texts from McCall-

Crabbs or McCall-Harby books then answer multiple choice questions to determine grade level under-

standing.  Students are coded by a grade level ability based on the number of correct responses com-

pared to their grade level average.  There are two timed math tests, one for subtraction and one for 

multiplication, that identify the students’ recall of basic facts.  Students’ math facts are graded on a 

percent correct basis.  The homework component is the percent of assigned work returned completed 

by the due date as recorded by the teacher. 

 

District measures are useful to school personnel in determining how well students are meeting our ex-

pectations, determining how they perform comparatively, and recognizing gaps in academic achieve-

ment.  They also have some limitations that provide areas for improvement. 

STUDENT PERFORMANCE DATA (page 1 of 8) 
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STRENGTHS OF SCHOOL ASSESSMENT MEASURES 
 

District measures are routine and provide students with a nonthreatening assessment environment 

that allows students to perform to the best of their ability. It also gives administrators the comfort of 

knowing that the results reflect a more accurate view of a student’s actual learning level.  Thus, the 

routineness of the test measures provides more validity and test-retest reliability.  The tests are uni-

formly assessed with standardized procedures to ensure a high level of inter-rater reliability.  The read-

ing and spelling tests have had research done and have a high level of content validity.  The math and 

homework tests are straightforward percentages leaving little room for subjective interpretation, but 

much to be understood about the students’ performance level. 

 

 

LIMITATIONS OF SCHOOL ASSESSMENT MEASURES 
 

Of the limitations monthly testing at TECS has, the one with the most stipulations is test familiarity.  

Students see the same types of questions month after month and develop a certain level of recognition 

that might contribute to the higher scores among returning students than new students. On the other 

hand, it could cause disinterest in doing well, attributing to lower scores among returning students. 

Either way, scores may be skewed.  Since this study was completed, the schools have eliminated the 

McCall Crabbs / McCall Harby monthly tests for reading and implemented the Scholastic Reading In-

ventory (SRI).  We feel confident SRI is a much more reliable measure of assessment. 

 

Spelling and reading tests show results by a grade level understanding.  Whereas the same list of spell-

ing words is given to all grades, those in lower grades can reflect a higher grade level by correctly spell-

ing more difficult words, but for students in the middle school grades, the level of difficulty does not go 

much beyond their grade level so they can’t score as high as younger cohorts.  The math tests only 

identify ability to recall rote facts and not grade specific math concepts.  Finally, the homework com-

pletion percentage does not reflect the quality of work turned in, only the quantity. 

SCHOOL PROFILE 

STUDENT PERFORMANCE DATA (page 2 of 8) 



 

 

16 C - 

UPASS COMPARISON STUDY—ELEMENTARY GRADES 
 

 Language Arts:  In comparison with the state and 

the other schools and districts in the area, Language 

Arts scores for TECS North put the school in the top 

two for 2008, 2009, and 2010 as well as just barely 

third in 2011.   

 

 

 

 

 

 

 

 

 

 

 

 Mathematics:  TECS North had the highest profi-

ciency ratings of the schools and districts in the area 

for 2008 and 2009 with a small decline in 2010 and 

2011.   

 

 

 

 

 

 

 

 Science: TECS North is again in the top two for 

Cache Valley in each of the test years.  Again, there 

was a small decrease in scores in 2010 and 2011.  

Yet again, students in the first or second years did 

much better than new students. 
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UPASS COMPARISON STUDY—SECONDARY GRADES 
 

 Language Arts:  Scores have steadily increased from 

2008-2010  with a dip in 2011.  Our students have 

been the top in the area for 2009 and 2010.  Ninety-

five percent of our secondary students have been 

proficient in Language Arts in 2010.   

 

 

 

 

 

 

 

 

 

 

 

 Mathematics:  Math scores have been in the top 

two in the area for the past four years.  There has 

been some drop in scores in recent years.   

 

 

 

 

 

 

 

 Science: Science scores have been increasing and 

our school has scored in the top two each year.  

Edison North has scored in the top two the past 

four years. 
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LONGEVITY STUDY—CUMULATIVE RESULTS 
 

 UPASS:  Results of the study show that returning 
students to our school perform on average 4.4 
points better on the UPASS than new students.  
The scores show that students having been in the 
program from one to two years perform best in 
math.  English and science test results follow the 
trend that the longer the student stays with the 
school, the better they perform.   

 
 
 

 Monthly Testing:  In the case of all five assess-
ments, the longer the student was with us, the 
better they performed.  Furthermore, in every 
case the biggest jump in performance was from 
new students to the 1-2 year category.  The 
most steady incline was in the reading grade 
level equivalency scores.  Homework comple-
tion results are particularly interesting as they 
provide evidence that the high standards of 
school train students to have a stronger work 
ethic and sense of responsibility. 

SCHOOL PROFILE 

SUBJECT New 1-2 Years 3+ Years 

English 167.1 170.4 171.5 

Math 166.1 172.4 170.9 

Science 167.5 170.6 171.9 

ASSESSMENT New 1-2 Years 3+ Years 

Spelling 6.2 7.2 7.3 

Reading 5.6 6.2 6.5 

Subtraction 72.0% 80.2% 82.8% 

Multiplication 84.7% 92.8% 93.0% 

HW Completion 84.3% 88.5% 88.6% 

STUDENT PERFORMANCE DATA (page 5 of 8) 
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LONGEVITY STUDY—UPASS RESULTS BY GRADE LEVEL 
 

 Language Arts: In most instances, returning stu-
dents perform better on the UPASS than new stu-
dents.  In one instance, third grade, the highest 
scoring group was 1-2 years.  In the other two in-
stances, fifth and seventh grade, the highest scor-
ing group were the longest tenured students.  
 

 
 
 
 
 
 
 

 
 Mathematics: In every instance returning students 

performed better than new students.  In two in-
stances, third and fifth grade, the highest scoring 
group was 1-2 years.  In the remaining instance, 
seventh grade, the highest scoring group was the 
longest tenured students. 
 

 
 
 
 
 
 
 

 
 Science: In every instance returning students per-

formed better than new students.  Also in every 
instance the highest scoring group was the longest 
tenured students. 
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GRADE New 1-2 Years 3+ Years 

Third 163.5 171.0 168.5 

Fifth 165.4 169.8 170.2 

Seventh 172.4 170.4 176.0 

GRADE New 1-2 Years 3+ Years 

Third 163.0 170.5 166.7 

Fifth 167.7 176.2 174.6 

Seventh 167.5 170.6 170.9 

GRADE New 1-2 Years 3+ Years 

Fifth 163.8 168.6 169.3 

Seventh 171.2 172.6 174.4 
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LONGEVITY STUDY—MONTHLY TESTING RESULTS BY 

GRADE LEVEL 
 

 

SCHOOL PROFILE 

 Spelling: Third grade new students scored 
slightly higher than returning students.  Fifth 
grade returning students scored significantly 
higher than new students. 
 

 Reading: In every instance returning students 
scored higher than new.  In all but fifth grade 
did the 3+ students score the highest. 
 

 Subtraction: In every instance returning stu-
dents scored higher than new.  In all but fifth 
grade did the 3+ students score the highest. 
 

 Multiplication: In every instance returning stu-
dents scored higher than new.  In all but fifth 
grade did the 3+ students score the highest. 
 

 Homework Completion: In almost every in-
stance returning students scored higher than 
new.  In most instances the 3+ students scored 
the highest. 

  New 1-2 3+ 

Spell 
Third 6.6 6.4 6.3 

Fifth 5.9 8.0 8.2 

Read 

Third 4.9 5.0 5.5 

Fifth 5.4 6.7 6.2 

Seventh 6.6 6.8 7.9 

Sub 

Third 55.8% 66.4% 67.8% 

Fifth 62.9% 89.9% 84.6% 

Seventh 73.0% 80.2% 90.2% 

Mult 
Fifth 87.2% 94.0% 90.3% 

Seventh 82.3% 91.6% 95.7% 

HW 

Third 90.2% 89.0% 93.2% 

Fifth 85.8% 89.5% 90.6% 

Seventh 77.1% 86.8% 82.1% 
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ANALYSIS AND CONCLUSIONS 
 

It is the philosophy of Thomas Edison Charter Schools to not “teach to the test.”  We train our staff to 

teach our curriculum, do their best, and then let the tests take care of themselves.  There is little to no 

pressure placed upon them or the students.  Contrasting this unique philosophy to the more common-

place high-stakes pressure testing used in the schools to which we have compared our scores, we feel 

pretty good about our achievements.  Edison North, in general, tests quite well on the UPASS. 

 

Our UPASS scores suggest that Language Arts, particularly in the elementary grades, is our main weak-

ness.  Initially, this is surprising due to our full implementation of the incredibly effective Spalding 

Method, a total language arts program.  Upon further research, the data suggests that our students 

actually really do know the material.  The problem is that the language of the questions on the test 

don’t always match the curriculum taught in Spalding.  The concept is the same, just the wording is dif-

ferent.  A good example of this is that Spalding doesn’t teach long and short vowel sounds; it instead 

teaches first, second, and third vowel sounds.  The students know the concept; they just don’t under-

stand the wording of the question.  Recognizing this, we have taken action to incorporate wording 

from the Core into Spalding instruction. 

 

Our secondary math scores are also better than the elementary.  This was also initially surprising due 

to the fact that we are an accelerated math program.  We conclude that the reason for the disparity is 

that since we teach math a grade level above in the elementary grades and yet they are tested on 

grade level, the information learned the previous year isn’t as fresh in their memory.  Secondary stu-

dents test based upon the content taught that current year and thus test better.  

 

Overall, the longevity study shows what our suspicions have told us for years, the longer a student is 

with Thomas Edison, the better their performance on these assessments.  When the data is disaggre-

gated, it shows that this is not the case at every grade level on every assessment; however, the general 

conclusion is that retention and longevity are key.  Furthermore, we see the biggest jump in scores for 

students having completed one to two years with us.  This data is valuable for the families who come 

into the program and feel overwhelmed with the transition to our standards (as this is a regular occur-

rence).  We learned from this study that if they continue to strive and comply with the philosophy and 

standards of the school, the students will make great gains in the near future. 
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PROCESS OVERVIEW 
 

The mission of the sixteen member committee on stakeholder perspectives was to assess what our 

constituency thinks of the program.  The committee first reviewed several sources to help in determin-

ing the questions to be used in the surveys being administered to the stakeholders of parents and staff.  

Sources consulted were the NSEE’s Opinion Inventory, sample surveys included in an information 

packet from the accreditation training, and the accreditation standards.  The committee then devel-

oped questions that when answered would give an overall impression of the opinions of the stake-

holders.  The committee was also appointed to gather information for the committees on DRSLs and 

Mission and Beliefs.   An online survey tool was used to administer the survey. 

 

The committee contacted parents and staff members in several ways to encourage participation in the 

survey.  Parents were sent three emails with the link to the survey.  During parent teacher conferences, 

teachers spoke to parents asking them to participate.  The computer lab was also open during parent 

teacher conferences for any parents who needed assistance with the survey.  Staff members were also 

sent three emails to take the staff survey.  In addition, teachers were reminded to take the survey dur-

ing a staff meeting.  Because of these methods of communication, we had a majority of parents and 

staff members participate.  We had 162 out of 266 families take the survey (61%).  For the staff survey, 

we had 28 staff members out of 55 take the survey (51%). 

STAKEHOLDERS’ PERSPECTIVE (page 1 of 15) 
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RESULTS SUMMARY AND SELECTED COMMENTS—PARENTS 
*Percentage that agree or strongly agree 

 

 

 

 
 

 

 “We have enjoyed every bit of our experience at this extraordinary school. Our student has thrived in 

the structured environment and her knowledge base has far exceeded our expectations.  More im-

portantly, she has grown as a person - this we credit to the administration, teachers and staff. Their 

personal attention to the success of the students is superior.” 

 “My husband and I have been absolutely amazed at how well Thomas Edison functions, both in the 

classroom and through a management perspective. The teachers are nothing short of outstanding. 

Our son has learned more in the 2 years at TECS than he ever would have at a district school. He is 

doing homework at the same level as a 1st grader as my 5th grade nephews. We appreciate all that 

the school does to ensure the utmost learning experience and positive atmosphere.” 

 Some parents indicated that the large amount of homework was occasionally a concern. 

 

 

 

RESULTS SUMMARY AND SELECTED COMMENTS—STAFF 
*Percentage that agree or strongly agree 

 

 

 

 

 

 

 “I feel great support in teaching and in the support staff that works and interacts with my students 

and others that I see in the school. I often see teachers and staff interacting in positive uplifting ways 

with students of all ages. The secretaries, janitorial staff, aides etc. all are a part of the positive cli-

mate in the school.  This is a direct result of the positive atmosphere created by administration!” 

 Some staff members commented that the materials used in the classroom were out of date and 

needed to be updated. 

SCHOOL PROFILE 

 Mission Statement and Beliefs: 93% 

 Desired Results for Student Learning: 95% 

 Curriculum: 94% 

 Instruction: 95% 

 Assessment: 92% 

 Leadership and Organization: 93% 

 Mission Statement and Beliefs: 93% 

 Desired Results for Student Learning: 90% 

 Curriculum: 92% 

 Instruction: 94% 

 Assessment: 92% 

 Leadership and Organization: 94% 

 Support Services: 87% 
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DEPARTMENTAL ANALYSIS OVERVIEW 
 

As Thomas Edison Charter Schools have the privilege of having two nearly identical schools working 

under a single charter and governing board, departments work and collaborate in a combined campus 

effort.  Departments work to take full advantage of resources, expertise and experience which are lo-

cated at a school of the same philosophy just 10 miles away.  It is a unique and beneficial privilege. 

 

Elementary departments are organized according to grade level.  Secondary departments are organ-

ized according the content areas as opposed to grade levels.  Specials are also organized by content 

area, yet for the purposes of this report, all specials are grouped together as a single department as 

well as primary grades (K-2) and upper elementary grades (3-5) so as to keep the content more con-

cise. 

 

Departments meet at least monthly in department Professional Learning Community (PLC) meetings.  

The more veteran teachers usually take the leadership role in planning, organizing, and running the 

meetings.  Teachers from both campuses attend.  Additionally, we expand our PLC meetings once per 

month to two whole group meetings, one for elementary teachers and other for secondary.  These 

teacher-led meetings serve as a means of additional training and collaboration. 
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STAFF 

 

 

DEPARTMENT SUMMARY 

 

As these primary grades are the beginnings of a child’s  experience in  a formal school setting, teachers 

strive to create a strong academic and social founding upon which to stand in the years to come.  Using 

Glenn Latham methodology, teachers create a comfortable and safe environment with order and high 

expectations.  The main curriculum focus is reading and math, and other core subjects are integrated 

to a greater degree in each advanced grade level according to the schools’ curriculum time charts. We 

strive to help students develop reading and comprehension abilities to open their minds to the world 

around them, as well as become critical thinkers.  Teaching students the ability to transfer thoughts 

into written work or form will assist in continuing their education.  Along with academics, the students 

learn appropriate social skills and classroom behavior to prepare them for success as productive mem-

bers of society. With a high rate of parent involvement and an open door policy, the program is able to 

meet a wide range of abilities.  
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DEPARTMENTAL ANALYSIS 

EDISON NORTH EDISON SOUTH 

 Rory Anderson—Kindergarten  Karli Johnson—Kindergarten 

 Katy Meatoga—1st Grade  Heather Bosshardt—Kindergarten 

 Brook Shultz—1st Grade  Carol Reese—1st Grade 

 Chelsie Wilson—2nd Grade  Jenni Seabury—1st Grade 

 Kim Haslam—2nd Grade  Kesley Galvin—1st Grade 

  Lark Bateman—2nd Grade 

  Jessie Trina—2nd Grade 

  Stephanie Edwards—2nd Grade 
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SELF-ASSESSMENT 

KINDERGARTEN—SECOND GRADE (page 2 of 6) 

DEPARTMENTAL ANALYSIS 

Areas of Strength Evidence 

 Frequent and effective par-
ent communication. 

 A weekly newsletter is sent home with important news and infor-
mation about the upcoming week. 

 Email, phone calls, and notes are also used frequently. 
 Informal in-person meetings happen most days as needed as par-

ents drop off or pick up students. 
 

 Students have multisensory 
learning opportunities 
daily. 

 The Spalding method is a multi-sensory language arts program. 
This is used daily. 

 Songs, rhymes, and physical body actions are used when teaching 
math, parts of speech, spelling, and reading. 

 A variety of tactile mediums are used to introduce and teach 
handwriting such as sandpaper, salt, chalkboards, etc. 

 Daily math lessons are taught with hands-on manipulatives and 
guided practice. 
 

 Individual needs and learn-
ing levels are observed and 
accommodated to. 
 

 
 
 

 Students participate in small group instruction where they can be 
taught individually in the areas they are in need of. 

 A full time aide in each classroom allows for targeted individual 
attention during whole group instruction. 

 RTI interventions are used in coordination with school administra-
tion. 

 Cut-point students are tracked and reported on to assure their 
needs are being addressed. 
 

 United scope and sequence 
in a cohesive department. 

 

 Shared materials and ideas for lessons. Monthly department 
meetings and weekly faculty meetings.  

 Additional staff support  At least one full time aide for each classroom. 

Areas of Needed Growth Evidence 

 Better implement common 
core standards. 
 

 Teachers will fine tune units and plans for implementing all com-
mon core standards and align them with our current curriculum. 

 Having students make cross 
curricular connections be-
tween subject areas  
 

 Communicate with and develop units with colleague teachers 
regarding specific subject matter to be covered throughout the 
year  
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ESSENTIAL QUESTIONS FOR DEPARTMENTAL ANALYSIS 
 

1. How are the department’s curriculum and instructional strategies aligned with the school’s De-

sired Results for Student Learning (DRSL’s)? 

 

Students will become effective communicators in written and oral language 

Beginning on day one, students create oral sentences that demonstrate usage and meaning of  

Ayres list words. They continue to practice as teachers model as part of daily writing lessons. 

Through the Spalding program students are required to use the writing process to complete Infor-

mative, Narrative, and Informative-Narrative papers.  They are also taught to analyze different 

types of writing and articulate their decisions. 

 

Students will become critical thinkers 

Students become critical thinkers as teachers model, coach, scaffold, and fade throughout all sub-

ject areas. This includes analyzing handwriting, parts of speech, text structure, rule application, 

marking spelling words, and various math concepts.  Students are expected to explain their re-

sponses to questions across the curriculum.  For example, in all subjects they are asked higher level 

questions that cause them to work out an answer.  They are encouraged to explain their reasoning 

through writing and speaking.  Students are taught to deduce and come up with conclusions based 

on the information they are given.   

 

Students will demonstrate personal and social responsibility  

Students are expected to complete all assignments, including nightly homework.  They are respon-

sible for completing and returning their homework, maintaining an organized desk, and keeping 

track of their school supplies.  They are expected and encouraged to treat one another with re-

spect to create a productive learning environment.  This is taught through teacher example and 

models of good behavior in literature.   

 

 

2. How does each course offering align with the state’s core curriculum that prescribes content and 

course specific intended learning outcomes? 

 

Our school philosophy is that the state and common core are minimum standards. We consistently 

teach above the state requirements. Thomas Edison kindergarten, for example, is not  considered 

an introduction to school. Being consistently held to a higher standard, our kindergarteners are 

taught first grade material which perpetuates throughout the department and school. We meet 

and exceed all state core curriculum requirements.  

 

KINDERGARTEN—SECOND GRADE (page 3 of 6) 

DEPARTMENTAL ANALYSIS 
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3. To what extent does the department utilize a variety of assessments to monitor student achieve-

ment and adjust instructional practices?  

 

Teachers are prescriptive in their instructional practices as they  daily observe and gather data to 

adjust instruction as needed. Data is collected in the following ways: daily oral and written assign-

ments, weekly spelling tests, daily writing in a spelling vocabulary notebook, weekly oral and writ-

ten math assessments, and oral phonogram and reading assessments at the end of each grading 

period.  These assessments are regularly discussed with parents, students, and administration. 

 

 

4. How does the department collaborate with other departments to create integrated, relevant and 

authentic learning opportunities for students? 

 

Teachers communicate with other subject area teachers (Art, Library, Music, PE) for curriculum 

integration through the content areas. These teachers have been trained in the Spalding method, 

allowing consistency in instruction. We send our curriculum schedules to specials teachers so that 

we can align Social Studies and Science subjects.  We also use library resources to integrate reading 

into additional subject areas.  As part of our reading, we integrate nonfiction books to teach con-

tent along with reading skills.  We discuss curriculum with lower and upper grade levels to deter-

mine which activities have been used in teaching concepts to build upon those activities or create 

variety with additional, higher-level activities.   Grade level teachers collaborate through staff 

meetings, trainings, and constant communication.    

 

 

5. To what extent do department members utilize inclusionary teaching strategies to meet the 

needs of all students (ESL, Special Education, Gifted, etc.)? 

 

The school philosophy states that we teach to the top students, but we have tutoring and Re-

sponse to Intervention (RTI) for low achieving students to meet their needs.  Each classroom has 

one or more full time aides to assist with enrichment and remediation. The school-wide Response 

to Intervention is implemented as needed. IEP’s are serviced appropriately to create the least re-

strictive environment possible.   

KINDERGARTEN—SECOND GRADE (page 4 of 6) 
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6. To what degree are the department’s policies, operational procedures, allocation and use of re-

sources aligned with the educational agenda of the school? 

 

As teachers, we adhere to the Thomas Edison Teacher Handbook, which provides guidelines for 

teacher responsibilities and school policies.  Administration oversees the distribution of all re-

sources received by the school.  These are then used for the benefit and education of students.  

 

 

7. How does the department collaborate and engage in ongoing professional development growth 

for the purpose of improving student performance?  

 

As teachers we collaborate and engage in several professional development activities each year. 

Some activities include attending Writing Road to Reading 1 and 2 classes in the summer, new and 

returning teacher summer training, Teacher Development days in the fall and spring, and faculty 

meeting three times a month. Team leaders attend various state trainings such as Common Core 

Academy and in turn, train the rest of the staff. 

 

 

8. How do students have access to additional support beyond the classroom? 

 

Tutoring and Response to Intervention (RTI) help students that need  additional practice, as well as 

aide and parent helpers in the classroom that work one-on-one and with small groups.  Homework 

is an extension of the school day, where they can practice learned concepts with parents and re-

ceive additional practice.  Parents are expected to attend a 10 hour Spalding Parent Course where 

they are trained in ways to work with their child at home. This course is provided at no charge and 

resources are available to check out at the school library.  

 

 

9. How do students have access and utilize technology as a regular part of the instructional pro-

gram? 

 

Students attend weekly computer classes.  As teachers, we use projectors and document cameras 

to display videos, student work, PowerPoint presentations, etc. 

 

 

KINDERGARTEN—SECOND GRADE (page 5 of 6) 
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10. How does current staffing and certification meet current program needs? 

 

Each staff member has a current teaching license and attends ongoing professional development 

training each year.  Full time classroom aides receive summer training and aide training once a 

month.  Response to Intervention (RTI) aides and Special Education aides are utilized after identify-

ing student needs, to address student needs. 

 

 

11. How is the department collectively addressing the school’s current school improvement goals? 

 

Teachers follow the academic program and procedures. They teach the Spalding method and are 

coached by an in house Spalding trainer. Committees are created to address areas needing im-

provement. Teacher development days and Professional Learning Community (PLC) meetings are 

held on a regular basis to ensure the school’s goals are addressed and  met. 

KINDERGARTEN—SECOND GRADE (page 6 of 6) 
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STAFF 

 

 

DEPARTMENT SUMMARY 
 

The 3rd—5th Grade Department is a team of dedicated teachers who invest the time it takes to teach 

children effectively. Our high expectations require students to challenge themselves academically. We 

strive to encourage responsibility and self efficacy in learning. Our curriculum begins with the core sub-

jects, and extends to allow all students opportunities to excel. We include parents as an active part of 

our learning team as they volunteer both in and out of the classroom. Through grade level collabora-

tion, we are able to ensure each student succeeds at our school. As teachers we provide diverse per-

spectives which allows our students a variety of learning experiences.  We desire for all students to 

experience success and satisfaction in their learning.  The department’s goal is to create a positive, safe 

environment that allows students to develop skills as responsible, independent thinkers, self-

motivated, life-long learners, and creative problem solvers. We strive to empower students to feel con-

fident in their ability to think about the world analytically, take academic risks, and grow as learners.  

 

 

THIRD GRADE—FIFTH GRADE (page 1 of 6) 

DEPARTMENTAL ANALYSIS 

EDISON NORTH EDISON SOUTH 

 Carolyn Larsen—3rd Grade  Connie Whitesides—3rd Grade 

 Sarah Whitaker—3rd Grade  Jodi Adams—3rd Grade 

 Jodi Johnson—4th Grade  Monica Bartlett—3rd Grade 

 Annette Jewkes—4th Grade  Kim Vaughan—4th Grade 

 Kristin Skinner—5th Grade  Olivia Kirkham—4th Grade 

 Barry Bingham—5th Grade  Amy Baldauf—4th Grade 

  Kellianne Brown—5th Grade 

  Dirk Anderson—5th Grade 
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SELF-ASSESSMENT 

 

 

THIRD GRADE—FIFTH GRADE (page 2 of 6) 

DEPARTMENTAL ANALYSIS 

Areas of Needed Growth Methods of Attainment 

 Utilize technology more effectively in 
the classroom. 

 Create a grade level blog or internet resource for par-
ents and students and utilize the computer lab more 
often for student assignments. 
 

 Improve critical thinking skills 
 

 Teach strategies to solve problems in reading and writ-
ing, increase students’ ability to write opinion pieces, 
help students understand the importance of question-
ing in reading. 

Areas of Strength Evidence 

 Both challenge and meet the needs of 
students of all abilities 

 Teach to the top while providing services such as tu-
toring and Response to Intervention (RTI) for strug-
gling students.  
 

 Consistent and high academic and be-
havioral expectations are upheld  
 

 Routines are specifically taught and enforced across all 
subjects daily.  Students also know and understand 
classroom behavioral expectations. 
 

 Classroom atmospheres are positive 
and motivating for both students and 
teachers. 
 

 Praise is given and students are motivated by consis-
tent positive reinforcement.  This increases confidence 
in self and academic performance.  Teachers share 
information and ideas to reach the highest level of suc-
cess. 
 

 Teachers encourage students to be 
responsible and respectful citizens in 
their classroom communities. 

 Students complete all school and homework to the 
best of their abilities.  Students participate in class-
room activities and responsibilities  that build unity. 
 

 Collaborate with other departments to 
create integrated, relevant, and au-
thentic learning opportunities 
 

 In music, students learn and perform songs about Utah 
and our country, in computers, students do a power-
point presentation about a county or state, and in art, 
students make fossils and clay pots.  
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ESSENTIAL QUESTIONS FOR DEPARTMENTAL ANALYSIS 
 

1. How are the department’s curriculum and instructional strategies aligned with the school’s De-

sired Results for Student Learning (DRSL’s)? 

 

Students will become effective communicators in written and oral language 

Communicating effectively is a large focus at Thomas Edison.  We use the Spalding Method to 

teach spelling, reading, and writing.  We also use Voyages in English to reinforce best writing prac-

tices using Six-Traits Writing as a guide.  Students have many opportunities to present information 

orally.   Some specific examples are poetry recitation, power-point presentations, and reporting on 

an animal that they have researched.  They are also encouraged to come to the front of the class 

during math lessons and explain how they came up with their answer. 

 

Students will become critical thinkers 

Students are constantly being asked to analyze what they are reading using the 5 Mental Actions 

that they are taught with the Spalding Method.  They are asked to look at a character’s actions to 

explain their motives in a story.  We discuss literature on a daily basis and use specific reading 

strategies to help students understand and question what they are reading.  Using the Spalding 

Method, students get the opportunity to analyze their weekly spelling words, helping them to un-

derstand why a word is spelled a certain way.  Through the writing process, students analyze their 

own work and the work of others.  During science, the scientific method is used, encouraging stu-

dents to become critical thinkers. 

 

Students will demonstrate personal and social responsibility  

At Thomas Edison, we model and practice behaviors that we want from our students.  We want 

them to walk silently through the halls, so we practice.  If it isn’t done the way we expect , we prac-

tice again, until we get the desired outcome.  We demonstrate and then expect students to follow 

directions.  We have classroom rules posted and expect students to be respectful of those rules.  

Parents and students sign a contract stating that they will abide by the expectations set by the 

charter as well as the classroom teachers.  Students will come prepared.  If they are not prepared 

they will give up some of their own time to finish their work.  We have a school counselor that 

teaches lessons on responsible social behaviors.  Students are given opportunities to role play 

situations so that they can better understand how to respond in certain situations.  Because the 

expectations for personal and social responsibility are set high, Thomas Edison is a positive place to 

learn and grow. 

THIRD GRADE—FIFTH GRADE (page 3 of 6) 
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2. How does each course offering align with the state’s core curriculum that prescribes content and 

course specific intended learning outcomes? 

 

Our textbooks and manuals are specifically chosen to align with the state’s core curriculum. We go 

through the core standards and objectives to make sure we teach what fourth graders are ex-

pected to know. If there are core standards that are missing, we find supplemental materials to use 

in our lessons. We create science and social studies units based on core standards. 

 

 

3. To what extent does the department utilize a variety of assessments to monitor student achieve-

ment and adjust instructional practices?  

 

We are continually assessing our students both formally and informally. We are always observing 

to make sure students are on task and understanding lessons. Weekly assessments in most sub-

jects ensure students are understanding the material taught on a weekly basis. We assess our stu-

dents monthly  on multiplication and subtraction facts, spelling, and phonograms. Weekly and 

monthly assessments show progress and help us recognize the students who need extra support. 

We also use the Scholastic Reading Inventory to find each student’s Lexile reading  score. This helps 

us monitor reading progress, set goals with students, and match readers to books. 

 

 

4. How does the department collaborate with other departments to create integrated, relevant and 

authentic learning opportunities for students? 

 

Our curriculum is integrated throughout all areas of learning. We meet with our specials teachers 

(music, art, P.E. , library, and computers) to collaborate ideas and ask for their support in teaching 

the fourth, fifth, and sixth grade content. In music, students learn and perform songs about Utah 

and our nation, in computers, students create a power-point presentation about a county or a 

state, in art, students create projects that reflect Utah history and ancient world history. We also 

meet with our coworkers during in-service meetings to align lessons and activities. 

 

 

5. To what extent do department members utilize inclusionary teaching strategies to meet the 

needs of all students (ESL, Special Education, Gifted, etc.)? 

 

Teachers use a variety of strategies to reach all students.  Because we teach to the top, we also 

provide accommodations and services such as tutoring, RTI, Special Education, and ESL.  Teachers 

seek to provide for diverse student abilities. 

THIRD GRADE—FIFTH GRADE (page 4 of 6) 
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6. To what degree are the department’s policies, operational procedures, allocation and use of re-

sources aligned with the educational agenda of the school? 

 

As teachers, we adhere to the Thomas Edison Teacher Handbook, which provides guidelines for 

teacher responsibilities and school policies.  Administration oversees the distribution of all re-

sources received by the school.  These are then used for the benefit and education of students.   

 

 

7. How does the department collaborate and engage in ongoing professional development growth 

for the purpose of improving student performance?  

 

Teachers attend regular trainings provided by the school which focus on improvement of curricu-

lum and instruction.  Teachers are observed and evaluated with feedback regularly which allows us 

to continue to grow in our strengths and improve on our weaknesses.  Peer observations are com-

pleted to help teachers gain ideas and improve instruction. This also provides consistency across 

grade levels and encourages an atmosphere of sharing. 

 

 

8. How do students have access to additional support beyond the classroom? 

 

Students who are struggling have many tools to help support them both in and out of the class-

room. They are given extra time during recess or specials to do their work.  Teachers take the time 

to tutor them outside of school hours. Students can access homework or spelling words on blogs or 

in newsletters. We also have Parent Spalding courses available so parents have the tools they need 

to support their students, and we offer summer school as an additional support. 

 

 

9. How do students have access and utilize technology as a regular part of the instructional pro-

gram? 

 

In the classroom the students are seeing lessons that have the Elmo, projector, and the computer 

used every day. With the Elmo and projector the students are able to see real  life examples and 

utilize the knowledge they gain from those resources. The teacher is able to access the computer 

and show Power Points, videos, interactive games, and pictures which are then projected on the 

screen. The students are engaged in the lesson with multiple resources. The students are also able 

to use the computer lab for projects or finalizing a paper. The computer time can also be used to 

prepare for the standardized testing, which are now all computer based. Another classroom re-

source is the mobile lab.  Here the students are within their learning environment with a new de-

vice.  

THIRD GRADE—FIFTH GRADE (page 5 of 6) 
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10. How does current staffing and certification meet current program needs? 

 

All teachers, aides, and substitute teachers are Spalding trained to ensure that astute teaching 

takes place that aligns with the program standards at TECS. Parent Spalding courses are also avail-

able to provide students support at home from a parent educated in the standards. All teachers 

are college graduates and certified with a Utah Educator License. Staff receives depth training 

three times a year. They also attend bi-monthly staff meetings to stay up to date with new infor-

mation. All staff have easy access to two Spalding certified trainers for questions, advice, and assis-

tance with various situations or circumstances that may arise. 

 

 

11. How is the department collectively addressing the school’s current school improvement goals? 

 

Through monthly collaboration meetings, ideas and goals are discussed to improve overall teach-

ing. Emphasis in collaboration takes place for implementing writing across the curriculum, aligning 

with the  Common Core in language arts. Staff reminds students often of the high expectations in 

the classroom and at the school, and holds each student to the high standards in their classrooms. 

During annual beginning of the year training and staff meetings each month, staff are reminded 

and informed of new goals and expectations. A yearly updated Teacher Handbook is easily accessi-

ble for each staff member to ensure consistency through the department, heighten awareness and 

knowledge of school policies, and aid implementation of the school’s expectations. 

THIRD GRADE—FIFTH GRADE (page 6 of 6) 
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STAFF 

 

 

DEPARTMENT SUMMARY 
 

The Language Arts Department  focuses on  instructing every student in the acquisition, practice, and  

effective use of oral and written communication skills. Courses that are offered include: Language Arts 

in grades 6-8, Literature in grades 6-8, and Honors English in 9. In these classes, we challenge students 

to become critical thinkers—deep thinkers, who organize and convey their ideas using logical argu-

ments.  We lead students to explore, comprehend, interpret, and respond to written and oral ideas 

and texts.  Writing lessons include instruction and implementation of the six traits of writing, English 

grammar and usage rules, English vocabulary expansion, Spalding spelling rules, and the writing proc-

ess.  Literature lessons include instruction in reading comprehension strategies (predicting, connecting, 

monitoring comprehension, decoding, and inferring), interpretation and analysis skills, elements and 

genres of fiction and non-fiction, and the reading of fiction and non-fiction texts. Over the course of 

grades 6-9, students analyze the nuts and bolts of written language, identifying how effective writers 

use the rules of English to convey their ideas; then, students construct their own texts using  their crea-

tivity,  analytical thinking, and knowledge of conventions.  In our program, students become scholars, 

poets, actors, orators, story-tellers, researchers, and analyzers.  Mastering many hats allows them to 

adapt their language skills to any given  situation. 
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EDISON NORTH EDISON SOUTH 

 David Packard—English & Literature  Megan Holm—Literature 

 Stephani Bennion—English & Literature  Courtney Edwards—English 

 Haley Robbins—English & Literature  Jon Rash—English & Literature 
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SELF ASSESSMENT 

 

 

SECONDARY LANGUAGE ARTS (page 2 of 9) 

DEPARTMENTAL ANALYSIS 

Areas of Strength Evidence 

 Glen Latham classroom manage-
ment philosophy is used in all 
classrooms, which emphasizes 
student achievement and posi-
tively reinforces appropriate  be-
havior. 
 

 Regular school-wide training on the Glen Latham manage-
ment philosophy is provided every August; teachers are 
evaluated and trained on the  use of the philosophy in 
their classrooms. 

 Teachers regularly collaborate and 
share curriculum resources and 
ideas at planned meetings, infor-
mal gatherings, and via email. 
 

 Time is set aside for sharing and collaboration during 
teacher development days .  At least 4 formal faculty 
meetings during the year are set aside for collaboration.  
Teachers use Dropbox and email to share their ideas and 
materials between campuses.  Teachers meet almost daily 
during informal lunch meetings. 
 

 TECS’s entire curriculum chal-
lenges students and is designed to 
be rigorous and advanced.   

 The Lexile scores of the literature used in the classrooms 
are advanced for each grade level.  Written assignments 
are held to high standards of quality through the use of 
rubrics. 
 

 Teachers are well-educated and 
qualified. 

 All teachers in the Language Arts department have at least 
a Bachelor’s degree.  All teachers are qualified to teach 
English according to NCLB guidelines. School-wide Spalding 
training is required for all teachers over the course of the 
first 2-3 years of teaching.  Teachers pursue personal train-
ing opportunities and improvement (e.g. workshops, inser-
vice, personal study and reading). . 
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DEPARTMENTAL ANALYSIS 

Areas of Needed Growth Methods of Attainment 

 Reach out and communicate more effec-
tively  with ELL families and technologi-
cally disadvantaged families. 

 Staff have discussed printing school communications  
in English and Spanish; arrangements have been 
made at parent teacher conferences to have a trans-
lator available to facilitate conferences.  Teachers 
will explore options for disseminating information 
via multiple routes, not just electronically. 
 

 Have students incorporate and apply 
rules and conventions of written English 
in their informal and formal writing 
across all subject areas, not just in Eng-
lish classes. 
 

 Communicate with and develop units with colleague 
teachers regarding specific subject matter to be cov-
ered throughout the year.  Implement communica-
tion goals across the curriculum.  Train colleagues in 
evaluating written communication. 
 

 Increase writing lab time and accessibil-
ity for all students. 

 More student computer access/time would help the 
department utilize technology. An additional com-
puter lab is currently being planned for the library 
expansion.  
 

 Incorporate a greater number of non-
fiction texts into the Language Arts cur-
riculum in anticipation of  the adoption 
of the Common Core and to prepare stu-
dents for future schooling and careers. 

 Coordinate with colleagues in other subject areas; 
research and incorporate useful non-fiction texts 
into the curriculum. 
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ESSENTIAL QUESTIONS FOR DEPARTMENTAL ANALYSIS 

 

1. How are the department’s curriculum and instructional strategies aligned with the school’s De-

sired Results for Student Learning (DRSL’s)? 

 

Students will become effective communicators in written and oral language 

Students create and present  various essays, papers, and projects, such as: textual analyses, per-

sonal narratives, research papers, instructional articles, descriptive essays, persuasive essays, 

speeches,  recitations, reader response journals,  poems, debates, and drama performances. Stu-

dents complete and share these assignments  individually, in groups, and as a whole class.  Stu-

dents are instructed continuously on the elements of effective communication—ideas, conven-

tions, organization, transitions, vocabulary, sentence fluency, etc.  Students are held accountable  

for using effective communication techniques in both short and long assignments, as well as in for-

mal and informal assessments.  

 

Students will become critical thinkers 

Students learn the fundamental principals of logical arguments, drawing conclusions and inferring. 

Students regularly participate in evaluating ideas and arguments and interpreting texts and then 

they respond to those ideas in a variety of media: written, oral, and dramatic.   Students  intently 

study  the structure, elements, organization, and meaning of both  fiction and non-fiction texts . 

Students master  the skills of  planning and completing long-term projects,  collaborating in groups, 

and performing  in front of an audience.   

 

Students will demonstrate personal and social responsibility  

Students are held responsible for their own learning through the use of planners, department-wide 

policies, expectations, deadlines, class websites,  class emails, preview rubrics, long-term projects, 

informal critiques, and formal assessments.  Students are taught the principles of how to assess 

their own progress and finished products.  Students  are instructed in interpersonal skills and how 

to work in groups.  In addition, students are held to a standard of high academic honesty and ac-

countability. 
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DEPARTMENTAL ANALYSIS 
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2. How does each course offering align with the state’s core curriculum that prescribes content and course specific in-

tended learning outcomes? 

 

English : The Utah State Office of Education English curriculum focuses on developmentally appropriate writing experi-

ences and a substantive foundation of the English language. Vocabulary instruction explores the nuanced meaning of 

words. Writing emphasizes analysis, comparing and contrasting,  and storytelling. Grammar provides a framework for 

understanding and improving writing skills. 

 

Vocabulary Development.    Students learn new vocabulary from the Spalding Foundation’s Writing Road to Reading, as 

well as words gleaned from core classes and ACT preparation vocabulary lists. Students use the word parts (affixes) to 

determine meaning and extend understanding through connotation and denotation. 

 

Writing.   Students engage in a variety of writing situations and across many genres to become highly proficient writers.  

Students demonstrate thinking through reflection and unity of ideas in an assortment of compositions (e.g. personal 

and fictitious narrative, analysis, research, screenwriting, poetry, and persuasive writing). The focus in writing is The Six 

Traits of Effective Writing, combined with the instructional manual Step up to Writing and the textbook Voyages. 

 

To emphasize collaboration and bring their thinking to the verbal level, students work together often to produce writ-

ten texts. Students are required to engage in conversation, exchange opinions, and argue their points. Students also 

use the computer lab to improve their technological skills, from quality research to preparing professional documents. 

 

We address speaking and writing skills as they pertain to various present and future situations, from school and per-

sonal enjoyment to the work place. We strive to instill in our students a love of quality reading and the ability to pro-

duce superior writing. 

 

Literature.   Reading comprehension focuses on two kinds of text: narrative and expository/informative. We read and 

study a variety of genres, including fiction, plays, and poetry. 

 

Students read literary texts in different genres to identify themes, compare types of figurative language devices, and 

evaluate text features to enhance comprehension.  Students improve comprehension through making predictions and 

connections, monitoring their own comprehension, reflecting and writing about literature, summarizing, and learning 

vocabulary. Students are required to distinguish facts from opinions, identify themes, and recognize figurative language. 

 

A wide range of textbooks and other media involving the written text, and especially novels and poems, are used to im-

prove reading comprehension and build an understanding of the human experience. Some of these texts include Poetry 

by Emily Dickenson, The Miracle Worker, The Giver, Touching Spirit Bear, The Cay, and The Witch of Blackbird Pond. 

 

In addition to the areas as outlined by the Utah State Core Curriculum, our teachers endeavor to meet the guidelines as 
required by the Thomas Edison Charter School District. 

SECONDARY LANGUAGE ARTS (page 5 of 9) 
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20 D - 

3. To what extent does the department utilize a variety of assessments to monitor student achieve-

ment and adjust instructional practices?  

 

The English department uses a variety of assessment tools to aid teachers in gauging improvement 

in writing, reading, grammar, and vocabulary development. In addition, students have writing bind-

ers that follow them throughout each grade, containing a collection of their written pieces. 

 

In our English classes, students begin and end the year with our own multiple-choice assessment. 

Since grammar is taught throughout the year, both informal and formal assessments are a part of 

the ongoing review of students’ academic progress. In a typical year, eight major writing assign-

ments are given. Each essay or story acts as an assessment. 

 

In literature, students also take a beginning and end-of-year assessment. Four times throughout 

the school year, students take the Scholastic Reading Inventory assessment, giving teachers a score 

based on reading comprehension. After each literature set, students write a book report or per-

form a presentation to show their understanding. Quizzes are often given based on literature sets 

or literary terms and concepts. At the end of each term, students recite a literary poem in front of 

the class, as both a memorization exercise and to demonstrate learning. 

 

 

4. How does the department collaborate with other departments to create integrated, relevant and 

authentic learning opportunities for students? 

 

Middle school teachers at TECS meet regularly to collaborate instruction.  This includes coordinat-

ing schedules and planning cross-curricular activities.  In past years the English department has col-

laborated with other middle school departments in planning history and science fair projects/

papers and utilizing history and science texts in teaching reading comprehension.   Collaboration 

has enabled the English department to create lessons which are relevant to students' lives and in-

terests in addition to validating the importance of the other middle school departments. Focusing 

on reading comprehension as a middle school  and creating opportunities to critically write in each 

subject area has strengthened the students' literacy abilities.   

SECONDARY LANGUAGE ARTS (page 6 of 9) 
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5. To what extent do department members utilize inclusionary teaching strategies to meet the 

needs of all students (ESL, Special Education, Gifted, etc.)? 

 

The Language Arts Department includes English and reading classe(literature).  Communication 

between language arts and special education is an on-going process.  TECS advocates a least-

restrictive environment for all special education students and most are mainstreamed into regular 

education classes.  The department welcomes physically and mentally disabled students into all 

classes and provides appropriate accommodations.   

 

Lunchtime meetings, both formal and informal, allow teachers time for inter-departmental com-

munication, collaboration, and consultation with special education teachers as needed.  These 

meetings enable our department to accommodate all levels of learning styles in our classrooms.  In 

addition, special education teachers utilize technology to keep teachers updated on IEP changes or 

gather data for special education goals.   

 

ELL students are mainstreamed as much as possible, with accommodations made for testing and 

assignments.  Department teachers plan lessons to facilitate oral and written language develop-

ment for all language learners.  

 

 

6. To what degree are the department’s policies, operational procedures, allocation and use of re-

sources aligned with the educational agenda of the school? 

 

The department aligns all policies, procedures, allocations and use of resources with the school’s 

educational agenda and Mission Statement: “The mission of Thomas Edison Charter Schools is to 

provide all students the fundamental knowledge, tools, and discipline to become successful, repu-

table citizens in our country and to become high achievers in our ever evolving, demanding, and 

complex society. The mission is carried out through a stimulating academic curriculum, focused on 

elemental skills development, in a structured classroom environment, with strong parental involve-

ment.”  

 

We focus on helping students achieve their highest potential and are willing to put in the extra 

time and effort to help them do so. Our department wants all students to be provided with the 

opportunity to experience success and excel.  

 

We emphasize responsibility in class, effort in class work, and respect for diversity in thinking, gen-

der, culture, and personal history. Teachers address a variety of learning styles and emphasize 

good citizenship and respect among classmates 
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7. How does the department collaborate and engage in ongoing professional development growth 

for the purpose of improving student performance?  

 

The department attends specific in-service training twice a year. Past trainings include: Step-Up to 

Writing, discipline and management strategies, Glen Latham Training, Response to Intervention 

Training, effective student evaluation, sign language use in the classroom, and so many more. After 

the Common Core training summer of 2011, we met specifically to make sure we are meeting all of 

the objectives set forth there. In any areas where adjustments needed to be made, we spent time 

discussing how to make those changes.  

 

Monthly English Department meetings focus on improving student academic performance, improv-

ing teacher performance, and allowing for collaboration within and between grades. 

 

 

8. How do students have access to additional support beyond the classroom? 

 

One of the unique features of our program is the general absence of out-of-classroom duties for 

teachers.  The purpose is to free up teachers to provide struggling students with pre-teaching, re-

teaching, or tutoring time on an individual or small group basis.  This tutoring effort is expected by 

all teachers in all subject areas.  Our teachers make time to tutor students before, during, or after 

school as needed by students.   

 

In addition, many teachers have established class websites that include due dates, assignment ru-

brics, class documents, and links to helpful websites.  These tools may be accessed at any time a 

student has a question.   

 

 

9. How do students have access and utilize technology as a regular part of the instructional pro-

gram? 

 

We have two computer labs on each campus, which the English department uses on a regular ba-

sis.  Our students learn to operate basic programs like Microsoft Word and Power Point to organize 

and share information in the classroom.  Both campuses also use online programs like Utah-

write.com to help students assess their writing.   

 

We as an English department have to goal to get students connected to University databases in 

order to more effectively conduct research.   
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10. How does current staffing and certification meet current program needs? 

 

All teachers in the English department have Bachelor degrees  and are certified or working to cer-

tify with the State of Utah.  All teachers have attended extensive training in Spalding’s Writing 

Road to Reading Program; select teachers have had Step-Up to Writing Training and Common Core 

Training.     

 

 

11. How is the department collectively addressing the school’s current school improvement goals? 

 

Through state testing, SRI analysis, and individual and class assessments, the Language Arts Depart-

ment is able to evaluate the strengths and weaknesses of individual students’ language skills, as 

well as entire classes’ language skills.   This data enables teachers to address gaps in students’ oral 

and written language communication skills and to communicate those concerns to colleagues in all 

subject areas. In addition, more time for writing instruction and practice is being implemented in 

the Language Arts classrooms on both campuses.  Students are working through the writing proc-

ess and then using the computer labs to create polished writing assignments.  Freeing up class time 

to write and utilizing the computer labs have enabled students who struggle with the writing proc-

ess to get immediate help when they encounter a problem in the writing process.  In addition, 

regular use of the computer lab has aided technologically disadvantaged students in gaining useful 

computer skills and completing assignments as required. 
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STAFF 

 

DEPARTMENT SUMMARY 
 

As a group of teachers we are passionate about the subject we teach.  We want our students to find 

enjoyment and gain a confidence in their math abilities.  As a math department we not only consider 

one another colleagues, but also friends.  This creates a good learning experience for us and our stu-

dents.  We enjoy attending training together.  We attend after school sponsored training , along with 

state and national training. 

 

We are fortunate enough to be able to observe each other teaching frequently which helps unite us as 

a department. 

 

 

SECONDARY MATHEMATICS (page 1 of 5) 

DEPARTMENTAL ANALYSIS 

EDISON NORTH EDISON SOUTH 

 Sheila Bentley  Maree Berry 

 Haley Robbins  Angela Barton 

 Pranita Singh  
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SELF ASSESSMENT 

 

 

SECONDARY MATHEMATICS (page 2 of 5) 

DEPARTMENTAL ANALYSIS 

Areas of Strength Evidence 

 We believe all students 
are capable of learning at 
their own individual level 

 We place students according to their previous year and test incom-
ing students and place them accordingly. 
 

 Highly qualified teachers   We have three level 4 mathematics teachers, two level 2, and 1 
Elementary Ed.  Three teachers have seven or more years of teach-
ing experience. 
 

 We participate in summer workshops and in-service activities 
along with school-wide staff development days.  We are also mem-
bers of various professional organizations that implement state 
standards. 
 

 Teachers work towards 
student success in math 
 

 Each teacher has tutoring hours and are available to help their stu-
dents succeed.  When available, there are smaller class sizes to 
help with individual attention. 
 

 Our communication with 
families is effective 
 

 We have teacher web-sites available.  We have online grades that 
can be accessed daily.  We also have teacher email addresses avail-
able to students and their families. 
 

 We have the same math 
program for Kindergarten 
through 9th grade 

 We use Saxon math throughout Thomas Edison math classroom.  
This creates continuity and reduces the time students might spend 
learning a new format from year to year.  Focus can then be put 
toward new concepts. 
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ESSENTIAL QUESTIONS FOR DEPARTMENTAL ANALYSIS 
 

1. How are the department’s curriculum and instructional strategies aligned with the school’s De-

sired Results for Student Learning (DRSL’s)? 

 

Students will become effective communicators in written and oral language      

Use of the Saxon program requires students to provide numerical answers as well as written re-

sponses that explain their thoughts.  Our standard classroom procedures often require  students 

oral responses to the questions, justifying their answers. 

 

Students will become critical thinkers      

Saxon’s Incremental and Distributed Organization of Content gives students time to practice, proc-

ess and master critical thinking skills. 

 

Students will demonstrate personal and social responsibility       

Students will achieve personal and social responsibility through tracking and recognizing on time 

homework.  This will instill personal responsibility. 

SECONDARY MATHEMATICS (page 3 of 5) 

DEPARTMENTAL ANALYSIS 

Areas of Growth Methods of Attainment 

 We need to become bet-
ter educated about other 
math programs 

 

 Attending conferences and workshops will give us a better under-
standing of other math programs. 
 

 Develop our writing skills 
in our math classes 

 We will encourage students to answer in complete sentences 
where applicable on homework and tests. 
 

 Work on more cross-
curriculum collaboration 

 More communication with other teachers is always beneficial to 
everyone.  Having everyone aware of is being taught will benefit 
and enrich the student’s knowledge. 
 

 Lack of technology in the 
classroom 

 Continue to explore options regarding different forms of technol-
ogy.  We plan to stay current on knowing the new technology out 
there. 

 We will order enough graphing calculators for the upper grades. 
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2. How does each course offering align with the state’s core curriculum that prescribes content and 

course specific intended learning outcomes? 

 

Teaching math a year advanced ensures that we meet and/or exceed the state core requirements.  

Students will learn to apply mathematical skills and make meaningful connections to real world 

problems. 

 

 

3. To what extent does the department utilize a variety of assessments to monitor student achieve-

ment and adjust instructional practices?  

 

We use daily homework, bell work, tests, quizzes, informal assessments, and Thomas Edison Skills 

Test to monitor student achievement.  We adjust instructional practices according  to the needs of 

the students. 

 

 

4. How does the department collaborate with other departments to create integrated, relevant and 

authentic learning opportunities for students? 

 

We meet multiple times a week with other department faculty to discuss current learning  topics in 

order to integrate those topics into our own individual classrooms.  Additionally, we encourage 

other teachers to use mathematics when appropriate. 

 

 

5. To what extent do department members utilize inclusionary teaching strategies to meet the 

needs of all students (ESL, Special Education, Gifted, etc.)? 

 

We intentionally made our math classes relatively small so we can give more individual attention 

as needed.  Upon entry into our school, students are assessed to determine appropriate placement 

for their needs.  We work with the Special Education Department to meet the needs of students 

with IEPs and 504s.  All teachers employ a variety of teaching techniques to accommodate individ-

ual students. 

 

 

6. To what degree are the department’s policies, operational procedures, allocation and use of re-

sources aligned with the educational agenda of the school? 

 

Our policies and operational procedures are defined by the governing board.  They use our school 

charter as a guiding document. 

SECONDARY MATHEMATICS (page 4 of 5) 
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7. How does the department collaborate and engage in ongoing professional development growth 

for the purpose of improving student performance?  

 

In order to improve our student performance, we have regular school and district training meet-

ings as well as individual department and grade level collaboration meetings.  We also attend math 

conferences such as UCTM and NCTM when available. 

 

 

8. How do students have access to additional support beyond the classroom? 

 

Additional support is provided to students through scheduled tutoring daily.  Several of our teach-

ers have created web sites to help students know what is available for extra help.  Also, we keep 

our web-based grades up to date so that both students and parents can see grades and assign-

ments. 

 

 

9. How do students have access and utilize technology as a regular part of the instructional pro-

gram? 

 

Our schools in our district have access to computer labs.  Additionally, our math program, Saxon, 

integrates the use of technology (i.e. graphing calculators) into the lessons and investigations. 

 

 

10. How does current staffing and certification meet current program needs? 

 

All of our teachers are certified and highly qualified to teach their classes.  There is a wide range of 

teaching experience and background in our math department.  This brings a helpful insight to all of 

us. 

 

 

11. How is the department collectively addressing the school’s current school improvement goals? 

 

All staff members will serve in a committee to implement the school’s improvement goals.  We will 

participate in staff development activities provided by the district. 
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29 D - 

STAFF 

 

DEPARTMENT SUMMARY 
 

The Science Department teaches Integrated Science for 6-8 grades.  Integrated Science incorporates 

Biology, Earth, and Physical sciences.  Teachers can build on a science foundation that spirals annually, 

since students are taught by the same teacher for multiple years.  Difficult concepts can be taught in-

crementally, building on the previous year’s instruction.  Ninth grade students are offered either Biol-

ogy or Earth Systems.  Course selection is based on future high school goals. 

 

Teachers work together regularly to develop curriculum and integrate new ideas throughout the de-

partment.  Teachers also help teachers in younger grades to integrate science into their classrooms on 

an as-needed basis. 

 

 

SECONDARY SCIENCE (page 1 of 5) 

DEPARTMENTAL ANALYSIS 

EDISON NORTH EDISON SOUTH 

 Michelle Keady  Tracy Davidson 

 Sheila Bentley  Mark Hammonds 
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SELF ASSESSMENT 

 

 

SECONDARY SCIENCE (page 2 of 5) 

DEPARTMENTAL ANALYSIS 

Areas of Strength Evidence 

 Integrate all areas of learning 
within the classroom. 

 Students must read, write, and perform math calculations 
regularly.  
 

 Students develop science inquiry 
skills. 

 Growth is indicated in science journals that are created 
throughout the year. 

 Students develop organizational 
skills. 
 

 Journals are organized chronologically and by teacher direc-
tion. 

 Knowledge of the scientific 
method. 

 Labs are written according to the scientific method. 
 
 

Areas of Needed Growth Methods of Attainment 

 Frequent and effective parental 
communication  

 Set goals and track performance on communicating with 
parents via telephone, email, and written notes.  
 

 Teacher training  
 

 Encourage teachers to use teacher development opportuni-
ties throughout the year focusing on science curricula and 
methods.  
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ESSENTIAL QUESTIONS FOR DEPARTMENTAL ANALYSIS 
 

1. How are the department’s curriculum and instructional strategies aligned with the school’s De-

sired Results for Student Learning (DRSL’s)? 

 

Students will become effective communicators in written and oral language 

Students are required to write conclusions based on evidence.  Students are required to present 

their results orally to the class.  Students are required to write and present a Science Fair Project. 

 

Students will become critical thinkers 

Students are required to design a Science Fair Project and analyze their findings. Students are re-

quired to develop individual hypotheses preceding classroom labs and analyze whether their find-

ings support or reject their hypotheses. 

 

Students will demonstrate personal and social responsibility  

Students are expected to work with classmates in a group lab environment and demonstrate re-

sponsibility toward classmates and school property.  Students are held individually responsible for 

their work within a group setting.  Students are expected to complete their work whether in class 

(labs) or at home (Science Fair). 

 

 

2. How does each course offering align with the state’s core curriculum that prescribes content and 

course specific intended learning outcomes? 

 

Our curriculum is based on the Utah State Office of Education Standards and Objectives.   

 

 

3. To what extent does the department utilize a variety of assessments to monitor student achieve-

ment and adjust instructional practices?  

 

Student progress is monitored using tests, written and oral presentations, and teacher formative 

assessment. UTIPS is also used to assess student learning and revise instruction  
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4. How does the department collaborate with other departments to create integrated, relevant and 

authentic learning opportunities for students? 

 

Science vocabulary is integrated into the English vocabulary tests.  The reading teachers use sci-

ence reading passages, bases on curriculum, to teach non-fiction text strategies.  Math lessons, 

such as graphing, measurement, and scientific notation, are integrated within the science class-

room.  Current science theories are taught referencing historical science development. 

 

 

5. To what extent do department members utilize inclusionary teaching strategies to meet the 

needs of all students (ESL, Special Education, Gifted, etc.)? 

 

Students placed in science classrooms are expected to produce work based on their individual abili-

ties.  Class supports include teacher aides, modified testing, extra time, teacher notes, content out-

line, peer assistance, and group support.  Students who can perform at a higher level are chal-

lenged to perform at their level through lesson extensions and Science Fair Projects. 

 

 

6. To what degree are the department’s policies, operational procedures, allocation and use of re-

sources aligned with the educational agenda of the school? 

 

Teachers strive to individually challenge students, teaching to the top students while extending the 

knowledge of all students.  We use lab equipment, on-line instruction, and classroom aides to pro-

vide a challenging curriculum.  Students are not charged lab fees, but the school strives to purchase 

necessary equipment and supplies to conduct hands-on labs.  We encourage parental involvement 

through Science Fair Projects. 

 

 

7. How does the department collaborate and engage in ongoing professional development growth 

for the purpose of improving student performance?  

 

Individual teachers have taken additional University classes to supplement their content knowl-

edge. 
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8. How do students have access to additional support beyond the classroom? 

 

Teachers are available for assistance before and after school. Student field trips supplement class-

room learning.  Utah State University provides enrichment programs including Science Unwrapped, 

NASA space days, and guest speakers. 

 

 

9. How do students have access and utilize technology as a regular part of the instructional pro-

gram? 

 

Projection systems are available to present instructional presentations from the computer and/or 

internet.  UEN provides videos, teacher web site tool and hosting, and student interactive labs for 

classroom use. 

 

 

10. How does current staffing and certification meet current program needs? 

 

Teachers are qualified to teach their assigned courses.  Half of our department members have 

Masters Degrees, and all have extensive university courses beyond the minimum requirements. 

 

 

11. How is the department collectively addressing the school’s current school improvement goals? 

 

All staff members will serve in a committee to implement the school’s improvement goals.  We will 

participate in staff development activities provided by the district. 
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STAFF 

 

DEPARTMENT SUMMARY 
 

We offer Ancient World Civilizations, Utah Studies, American History to 1877, and World Geography 

and Cultures. Our main goals are to create awareness of social patterns in order to increase a sense of 

pride and patriotism and apply critical thinking skills. We also actively promote state core standards 

which help to develop better citizens.  We require our students to analyze primary and secondary 

sources as they develop their critical thinking skills.  

 

 

ACCOMPLISHMENTS 
 

 State History Teacher of the Year (JoLyne Merchant & Jeff Low) 

 Teaching American History Grant Participant (3 years), Teaching Bill of Rights, Social Studies 

Seminars throughout the year, Continuing Education Seminars 

 National student recognition in National History Day Competition with 8 students placing in the 

top ten in the national competition along with one national champion. In addition to this we 

have had several dozen students qualify and place at state history competitions. 
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EDISON NORTH EDISON SOUTH 

 Jeff Low  JoLyne Merchant 

 Haley Robbins  James Porter 
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SELF-ASSESSMENT 

 

 

SECONDARY SOCIAL STUDIES (page 2 of 6) 

DEPARTMENTAL ANALYSIS 

Areas of Strength Evidence 

 Both challenge and meet the 
needs of students of all abilities. 

 Our pacing allows us to teach to the top while extra re-
sources allows us to respond to the needs of struggling stu-
dents  
 

 Students have opportunities to 
showcase their knowledge  

 Students participate in various assignments and projects in 
both oral and written formats. Allowed to do this in both 
public and private settings  
 

 The entire social studies depart-
ment is highly qualified to teach 
in their assigned classes 
 

 All members if the department have completed met re-
quirements to become highly qualified teachers. 

 There is regular communication 
among all department members 
as well as with parents 

 Email and regular meetings allow us to share areas of ex-
pertise, lessons, knowledge and ideas. Websites and on-line 
grading system is used regularly 
 

Areas of Needed Growth Methods of Attainment 

 Availability of technology  Look into grants and communication of need with admini-
stration 
 

 Having students make cross cur-
ricular connections between sub-
ject areas  
 

 Communicate with and develop units with colleague teach-
ers regarding specific subject matter to be covered through-
out the year  
 

 Some lack of geography  and GIS 
resources 
 

 Look into grants and communication of need with admini-
stration 

 The ability to effectively tie in 
curriculum to real world applica-
tion of knowledge 

 Increase community involvement  
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ESSENTIAL QUESTIONS FOR DEPARTMENTAL ANALYSIS 
 

1. How are the department’s curriculum and instructional strategies aligned with the school’s De-

sired Results for Student Learning (DRSL’s)? 

 

Students will become effective communicators in written and oral language 

The teachers will help students demonstrate clear organization, fluency, conventions, and context. 

The teachers will encourage clear, purposeful and relevant communication while actively listening 

to other students. Teachers may also model or give effective examples of proper communication.  

 

Students will become critical thinkers 

Teachers will encourage students to learn to interpret information and demonstrate effective 

problem solving skills. Students are taught how to make connections between current events and 

history that has taken place during their lifetime and with historical events from the past. Students 

are encouraged to gather and use information effectively to justify conclusions. Students will be 

able to accept multiple points of view and opinions and feel comfortable addressing them respect-

fully.  

 

Students will demonstrate personal and social responsibility  

Teachers will provide the students the opportunity to take responsibility for personal actions as 

well as teaching them their responsibilities as citizens of the community, state and nation. Through 

teaching responsible actions of historical figures students will learn to act ethically and with more 

respect. 

SECONDARY SOCIAL STUDIES (page 3 of 6) 

DEPARTMENTAL ANALYSIS 



 

 

37 D - 

2. How does each course offering align with the state’s core curriculum that prescribes content and 

course specific intended learning outcomes? 

 

Our curriculum was designed to align with the Utah State Core Curriculum and corresponds well to 

the Common Core national standards. Within our courses, students are asked to look at the geog-

raphy of the world and its development and cultures, European exploration and colonization, The 

American Revolution, westward expansion, events leading to the Civil War, Reconstruction and the 

development of the American West.  

 

Students are required to use critical thinking skills and implement different critical thinking strate-

gies when reading and writing. Students also participate in asking questions, predicting outcomes 

or consequences due to different circumstances, visualizing the effects of different actions or 

events, making connections with prior individual knowledge and across different department cur-

riculums, forming different interpretations, reflecting, relating and always evaluating. 

 

Students will develop the skills necessary to improve reading, listening and interpreting different 

sources of text and document information. Students will also develop the skills of speaking, pre-

senting and debating different sides of issues.  

 

 

3. To what extent does the department utilize a variety of assessments to monitor student achieve-

ment and adjust instructional practices? 

 

As a department we require our students to be active learners. We use a variety of bell-ringer ac-

tivities to promote higher level thinking. As a department we also use a variety of assessments in-

cluding written tests and quizzes, physical and political maps, study games, projects, and lecture 

notes. Students also utilize their participation in the National History Day competition program to 

more fully develop critical thinking and research skills. The students are provided with opportuni-

ties for group assignments and presentations to build those appropriate skills. 

 

4. How does the department collaborate with other departments to create integrated, relevant and 

authentic learning opportunities for students? 

 

We collaborate with the special education department to facilitate the needs of the special needs 

students. As a department we also collaborate with the literature department to create real world 

connections through their readings and cross curricular activities. Many aspects of culture in his-

tory relate to art and many of the lessons are coordinated with the art teachers. 

SECONDARY SOCIAL STUDIES (page 4 of 6) 
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5. To what extent do department members utilize inclusionary teaching strategies to meet the 

needs of all students (ESL, Special Education, Gifted, etc.)? 

 

We collaborate with the special education department to facilitate the needs of the special needs 

students. Within our social studies department we have tried to maintain a close relationship with 

the special education department. At the beginning of the year, we identify those students with 

special needs and try to create a plan that is beneficial to each individual student. Within the first 

term we also identify students that are on the cusp of success and develop a plan to help them 

achieve highest educational standards. We coordinate with the special education department and 

their aides to  provide alternative test settings and applications, assignments modifications to help 

these students feel successful.  Copies of teacher lecture notes are available to all students.  

 

 

6. To what degree are the department’s policies, operational procedures, allocation and use of re-

sources aligned with the educational agenda of the school? 

 

The social studies department strives to help students have a better understanding of the world, 

their country and community and their place and responsibilities in it. Beyond this, we also have 

the responsibility to contribute to the school mission statement by teaching personal and civic re-

sponsibility and the reaching effects of cause and effect relationships. We help fulfill the mission 

statement by showing that history itself is created by a multiplicity of interests and groups. Stu-

dents better understand our world when they understand the diverse makeup of their world. This 

principle is true for our global world as well as our schools and communities.  

 

 

7. How does the department collaborate and engage in ongoing professional development growth 

for the purpose of improving student performance?  

 

We participate in ongoing school directed professional development as well as state provided 

workshops and seminars. Where and when available, faculty also complete applicable university 

class work. 

 

 

8. How do students have access to additional support beyond the classroom? 

 

Teachers have established websites and have teacher lecture notes available. We are also available 

before and after school as well as for appointments when requested.  

 

SECONDARY SOCIAL STUDIES (page 5 of 6) 
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9. How do students have access and utilize technology as a regular part of the instructional pro-

gram? 

 

Each classroom strives to utilize technology as available to provide a context for differing learning 

styles. Through the use of video, Power Point, computer lab visits, use of projectors, and over-

heads, we attempts to introduce multimedia elements into the classroom. 

 

 

10. How does current staffing and certification meet current program needs? 

 

All teachers hold certifications and history endorsements and meets the requirement set forth by 

the State for highly qualified teachers. 

 

 

11. How is the department collectively addressing the school’s current school improvement goals? 

 

As a department the teachers establish classroom discipline policies that provide clear rules and 

expectations for the classroom. Department meetings on a regular basis provide us with the oppor-

tunity to share successful teaching and management strategies. Teachers in the social studies de-

partment make an effort to integrate reading and writing activities as a core part of our curriculum. 

As a department we encourage our students to utilize these skills not just to succeed in our classes, 

but as a means to succeed in life. 

SECONDARY SOCIAL STUDIES (page 6 of 6) 

DEPARTMENTAL ANALYSIS 
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STAFF 

 

DEPARTMENT SUMMARY 
 

At Thomas Edison Charter Schools, the Special Education Department consists of 4 Special Education teach-

ers, 1 Speech/Language Pathologist and 1 Speech/Language Technician.  There are two special education 

teachers at each campus, one focuses on elementary and one focuses on secondary students.  The Speech/

Language Pathologist divides her time on both campuses and the Technician works on the south campus.  

The north campus also employs 8 paraprofessionals and the south campus has 9 1/2 paraprofessionals.  In 

addition, a school counselor and school psychologist provide services on both campuses to students receiv-

ing special education services and an occupational therapist is contracted according to need. 

 

In the Special Education Department, we work hard as a team to find ways to best meet our students’ indi-

vidual needs.  We continually work closely with regular education teachers to make sure that accommoda-

tions and modifications for our students are planned and carried out. 

 

Communication with parents is a high priority.  We stay in touch with parents through phone calls, email, 

letters, and personal contact.  We meet with parents throughout the year as necessary to facilitate progress 

toward each students’ goals.  Our school sets priority on parent involvement with student homework and 

this attitude is evident in the Special Education Department as well. 

 

We work hard to make sure students who receive special education services are included in the school with 

their peers as much as possible.  They are pulled out of their classes  for the content areas for which they 

need specialized instruction while there peers are working on the same content area so they will not miss 

other pertinent instructional time.  They also participate in the specials classes (PE, music, computers, art, 

library) with their peers to the extent possible.   

 

In our resource classrooms, we offer specialized instruction to facilitate student progress toward accom-

plishing their goals in various content areas including: written language, reading, math, study skills, execu-

tive functioning skills, social skills, behavior skills, and life skills.   Our teachers and paraprofessionals provide 

a safe, positive environment for students to learn and progress at their own level and through their own 

unique learning styles. 

SPECIAL EDUCATION (page 1 of 5) 
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EDISON NORTH EDISON SOUTH 

 Tammy Roper—Elementary Special Ed  Becky Bunderson—Elementary Special Ed 

 Darci Ostergar—Secondary Special Ed  Louise Hoth—Secondary Sp Ed & Sp Ed Director 

 Heather Hinds—School Psychologist  Heather Hinds—School Psychologist 

 Tiffany Willardson—Speech and Language  Tiffany Willardson—Speech and Language 
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SELF-ASSESSMENT 
 

 

 

 

SPECIAL EDUCATION (page 2 of 5) 

DEPARTMENTAL ANALYSIS 

Areas of Strength Evidence 

 Staff cooperation   We meet as a Special Education team once a month to solve 
problems and ensure uniformity in our program. 
 

 Parent involvement  
 

 Parents are an essential part of the IEP teams.  They are in regu-
lar communication with us. 

 Caring and professionalism 
of staff 
 

 At our last UPIPS visit, the state team found that our parents 
stated that they knew our teachers cared about their children 
and were working hard to help them. 

Areas of Needed Growth Methods of Attainment 

 Native Language test devel-
opment 

 We will research various options for testing students in their na-
tive language, select the test that best fits our needs, purchase 
the test, and receive training to properly implement the test in 
our Eligibility Determination procedures. 
 

 Communicating with par-
ents in native language  
 

 We will update all necessary forms in the native language of the 
parents of our students to use and we document the use of a 
translator at all IEP and Eligibility Determination meetings. 
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ESSENTIAL QUESTIONS FOR DEPARTMENTAL ANALYSIS 
 

1. How are the department’s curriculum and instructional strategies aligned with the school’s De-

sired Results for Student Learning (DRSL’s)? 

 

Students will become effective communicators in written and oral language 

Students with disabilities in language or communication have specific goals to help them progress 

to meet the desired results in effective communication through written and oral language.   

 

Students will become critical thinkers 

Our reading and written language curriculum includes components that help students develop self-

monitoring and critical analysis skills through analyzing types of writing and monitoring compre-

hension while reading. 

 

Students will demonstrate personal and social responsibility  

Our school psychologist and school counselor work with individual students to strengthen social 

skills and teach appropriate interpersonal behavior.   

 

 

2. How does each course offering align with the state’s core curriculum that prescribes content and 

course specific intended learning outcomes? 

 

As each student’s IEP is created, the state’s core curriculum is used as the standard  when deter-

mining the desired outcomes for student goals. 

 

 

3. To what extent does the department utilize a variety of assessments to monitor student achieve-

ment and adjust instructional practices?  

 

The Special Education Department uses a various assessments a data collection tools to monitor 

student achievement and adjust instruction such as: standardized tests (WJ III, WISC IV, TOMAL, C-

TONI 2, WRM, Keymath 3, CELF 4, PPVT, ROWVT, GFTA 2, TOPS, CASL), curriculum based measures 

(DIBELS, Morrison/McCall, McCall/Crabbs, SRI,  other fluency and computation monitoring meas-

ures), and behavior checklists (BASC 2, BRIEF, Vineland, ADDES,  GARS). 

SPECIAL EDUCATION (page 3 of 5) 

DEPARTMENTAL ANALYSIS 
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4. How does the department collaborate with other departments to create integrated, relevant and 

authentic learning opportunities for students? 

 

As a Special Education Department, it is imperative that we work closely with all regular education 

departments to ensure that the needs of our students are met in all settings.  In addition,  each 

student’s IEP team includes all the regular education teachers who work with the student.  

Through RtI, the regular education and Special Education departments collaborate for the benefit 

of at risk students. 

 

 

5. To what extent do department members utilize inclusionary teaching strategies to meet the 

needs of all students (ESL, Special Education, Gifted, etc.)? 

 

The Special education Department collaborates with the regular education teachers to meet the 

needs of Special Education students in the least restrictive environment.  Some of the accommoda-

tion and modifications used are: test modifications and accommodations, taking test in alternate 

settings, administering tests orally, reading test questions aloud, offering additional time on assign-

ments, alternate grading rubrics, alternate note taking methods, and reduced workload.  

 

 

6. To what degree are the department’s policies, operational procedures, allocation and use of re-

sources aligned with the educational agenda of the school? 

 

The Special Education Department works closely with administration to ensure the uniformity of 

operational procedures and allocation and use of resources. 

 

 

7. How does the department collaborate and engage in ongoing professional development growth 

for the purpose of improving student performance?  

 

The Special Education Department collaborates and engages in ongoing professional growth for 

the purpose of improving student performance by attending state trainings, professional develop-

ment training, and participating in peer observations throughout the school year.  Each teacher is 

observed and evaluated regularly by our instructional specialist. 

 

 

SPECIAL EDUCATION (page 4 of 5) 
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8. How do students have access to additional support beyond the classroom? 

 

Students have access to additional support beyond the classroom before or after school in the Spe-

cial Education classroom.  Many students in the secondary program are assigned a study hour to 

receive additional help in completing their class work.  Many students meet regularly with the 

school counselor to receive social and organizational instruction. 

 

 

9. How do students have access and utilize technology as a regular part of the instructional pro-

gram? 

 

Students have access and utilize technology as a regular part of their instructional program through 

the use of the computer lab, computers in the Special Education classroom, recording devices, 

IPAD, FM system, and student calculators as needed. 

 

 

10. How does current staffing and certification meet current program needs? 

 

Our current staffing and certification meet current program needs.  Each member of the Special 

Education Faculty is currently certified or working toward certification in their pertaining special-

ized area (mild/moderate for K-12, MS in Speech/Language Pathology, and MA in school Psychol-

ogy).  All faculty and staff receive curriculum specific training yearly. 

 

 

11. How is the department collectively addressing the school’s current school improvement goals? 

 

The Special Education Department helps to address the school’s improvement goals by attending 

staff development and weekly and monthly collaboration meetings during which we discuss stu-

dents’ needs, progress, and curriculum modifications to best serve the individual needs of our stu-

dents. 

SPECIAL EDUCATION (page 5 of 5) 
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STAFF 

 

DEPARTMENT SUMMARY 
 

The Thomas Edison Specials Department consists of a variety sub departments ranging from visual art to 

CTE and from physical education to foreign languages.  All work together to enhance the educational 

experience of all Thomas Edison students.  All specials are taught by certified teachers in their content 

area. 

 

Elementary students have weekly scheduled specials time in the areas of art, computers, music, library 

and physical education.  Using state core standards as minimum expectations, teachers provide stu-

dents with exceptional and application instruction respective to the content.  As Thomas Edison puts 

such high emphasis on the core academic subjects, these regular specials times allows students to ex-

plore additional skills and interests, providing them a holistic educational opportunity.   

 

Secondary students receive instruction as outlined by state statute and board rule.  Keyboarding, physi-

cal education, CTE, and foreign languages are required courses throughout their middle school experi-

ence.  Students also have the opportunity to specials in one fine art during their tenure at Thomas Edi-

son: art, band, choir or orchestra.  All programs work to fulfill the school’s philosophy of high expecta-

tions and standards for all students.   

 

SPECIALS (page 1 of 6) 
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EDISON NORTH EDISON SOUTH 

 Chelsea McCoy—Art  Derek Sharp—Art 

 Greg Wendel—Band  Rob Davis—Art 

 Amy Winn—CTE  Laverna Horne—Band 

 Megan Beavers—Computers / CTE  Brad Larsen—CTE / Health 

 Traci Boston—General Music / Choir  James Porter—Computers 

 Cathy Hansen—Library  Katie McKay—General Music Choir 

 Noelle Harrild—Library  Cherie Nef—Library 

 Conrad Dunn—Orchestra  Conrad Dunn—Orchestra 

 Desi Daines—Physical Education  New PE—Physical Education 

 David Packard—Spanish  Chelsea DeVries—Physical Education / Music 

  Courtney Edwards—Latin 
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SELF-ASSESSMENT 

SPECIALS (page 2 of 6) 

DEPARTMENTAL ANALYSIS 

Areas of Strength Evidence 

 ART: We teach elements and princi-
ples of art as opposed to making art 
a “crafts” course. 

 Each art project is based on an art element or principle. 
 

 ART: We integrate classroom cur-
riculum into our art curriculum. 

 Subject matter for art projects is frequently coordinated 
with classroom learning. Art class discussions and demon-
strations often include science, history, and math core 
curriculum. 
 

 CTE: Both challenge and meet the 
needs of students of all abilities  

 Through the use of self paced programming students are 
able to make progressed based upon their skills without 
limitations allowing those that excel to move on while 
those who struggle can receive the individual attention 
they need.  
 

 LIBRARY: The librarians promote 
reading. 

 Plan activities throughout the year to  promote reading 
such has book clubs, reading challenges, and lunch activi-
ties.  
 

 MUSIC: Students improve their vo-
cal and instrumental technique 

 Music teacher use technology such as Smart Music to mo-
tivate students to hone their skills.  Several musical con-
certs during the year provide opportunities to perform for 
the community. 
 

 PE: Classroom atmosphere is posi-
tive and motivating for both stu-
dents and teachers. 
 

 Specific praise is given to students throughout each class 
period.  Positive reinforcement to students motivates 
them to work hard and create a fun environment for stu-
dents and teachers.    
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SPECIALS (page 3 of 6) 

DEPARTMENTAL ANALYSIS 

Areas of Needed Growth Methods of Attainment 

 ART:  We have a daunting task of 
creating an art curriculum for 9-10 
different grade levels from scratch.  
 

 We will help one another by creating an online sharing 
file of art references, projects, power points, assessment 
tools, etc. 

 CTE: Having students make cross 
curricular connections between 
subject areas  
 

 Communicate with and develop units with colleague 
teachers regarding specific subject matter to be covered 
during computers time  
 

 LIBRARY: Increase the availability of 
technology tools in the library.  
 

 Write up a needs assessment of technology needed for 
the library then present to technology committee. 

 MUSIC: Having secondary students 
make cross-curricular connections 
between subject areas.  
 

 Communicate with and develop units with colleague 
teachers regarding specific subject matter to be covered 
throughout the year.  
 

 PE: Keeping students motivated 
while in P.E. 
 

 Teach the positive effects of living a healthy lifestyle and 
make activities fun and enjoyable.  Introduce a wide vari-
ety of activities so students are exposed to all different 
types of physical activity. 
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ESSENTIAL QUESTIONS FOR DEPARTMENTAL ANALYSIS 

SELECTED RESPONSES FROM VARIOUS SPECIALS SUB-DEPARTMENTS 
 

1. How are the department’s curriculum and instructional strategies aligned with the school’s De-

sired Results for Student Learning (DRSL’s)? 

 

Students will become effective communicators in written and oral language 

CTE: The tools of communication are constantly changing.  We are working hard to give students 

the skills and familiarity they need to productively use the tools that are being developed.  Under-

standing how to effectively implement technology skills  in communicating their ideas is how we 

are best able to assist in accomplishing our school’s DRSL’s. 

 

Students will become critical thinkers 

MUSIC: Students become critical thinkers in our classrooms by evaluating their own performances, 

as well as those of others.  They are able to articulate ways in which they showed proficiency, and 

identify areas in which they could improve. Reading music requires students to think beyond what 

is written, and begin to interpret the composer’s intention as well as their own part within the en-

semble. 

 

Students will demonstrate personal and social responsibility  

PHYSICAL EDUCATION: Students understand what is expected of them in class and how they are to 

behave during P.E.  They communicate with other students and work together  to problem solve.  

They also work as a team during sports and worksheet activities.  Each student is responsible for 

their own behavior and that is clearly understood through the class expectations. 

 

 

2. How does each course offering align with the state’s core curriculum that prescribes content and 

course specific intended learning outcomes? 

 

CTE: Many of the skills we introduce and develop over their time in our classes will be foundations 

for success in all of their educational and professional endeavors.  The state requires specific stan-

dards for keyboarding skills be achieved at each level.  These standards are set to enable students 

to then apply them in other content areas as well as in our classes and the various programs we 

use.  We follow the state core.  Units are designed based upon the curriculum found on UEN.org. 

SPECIALS (page 4 of 6) 

DEPARTMENTAL ANALYSIS 



 

 

49 D - 

3. To what extent does the department utilize a variety of assessments to monitor student achieve-

ment and adjust instructional practices?  

 

PE: We assess formally and informally to measure student progress in all physical education.  A va-

riety of assessments such as physical tests, written tests, and oral comprehension  are adminis-

tered daily, weekly, and monthly.  This ensures students understand and are mastering activities.  

From these assessments, we are able to adjust instruction. 

 

 

4. How does the department collaborate with other departments to create integrated, relevant and 

authentic learning opportunities for students? 

 

LIBRARY: The librarians send out emails and talk to teachers in person about what they are teach-

ing in the classroom.  The librarians then integrate content matter from the classroom into the li-

brary curriculum.  The librarians  also co teach with the classroom teachers to integrate informa-

tion literacy skills into the academic classroom. 

 

 

5. To what extent do department members utilize inclusionary teaching strategies to meet the 

needs of all students (ESL, Special Education, Gifted, etc.)? 

 

ART: As needed, struggling students may receive tutoring before and after school.  Some special 

education students receive extra help through special education aides or parent volunteers.  Pro-

jects or assignments may also be adapted for students with special needs.  At-risk students often 

excel in art where they struggle in other areas.  Gifted students may also receive special tutoring 

and may be invited to attend special after school activities. 

 

 

6. To what degree are the department’s policies, operational procedures, allocation and use of re-

sources aligned with the educational agenda of the school? 

 

PE: As physical education teachers, we follow the guidelines stated in the Thomas Edison Teacher 

Handbook. Any resources or curriculum we use is approved by our administration.  

SPECIALS (page 5 of 6) 
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7. How does the department collaborate and engage in ongoing professional development growth 

for the purpose of improving student performance?  

 

ART: Art teachers meet together often to discuss curriculum and goals and mentor each other.  

UAEA (Utah Art Education Association), SWAP (Statewide Art Partnership), NAEA (National Art Edu-

cation Association), and Utah State University resources have been used by art teachers for profes-

sional development.  

 

8. How do students have access to additional support beyond the classroom? 

 

MUSIC: Teachers are present before and after school to help any student requiring assistance.  

Struggling students are encouraged to attend these after school sessions.   

 

9. How do students have access and utilize technology as a regular part of the instructional pro-

gram? 

 

CTE: In the Educational Technology and & CTE Department, technology is an integral part of our 

curriculum. Students are taught and use age appropriate technology in their classes. Examples in-

clude keyboarding software, modern office suites, web development software, and students spend 

much of their time in computer labs.  

 

10. How does current staffing and certification meet current program needs? 

 

ART: Out of a total school population of  1,182 students, 955 students are enrolled in art.  Cur-

rently, two certified art teachers and one teaching aide provide instruction to these students.  

 

11. How is the department collectively addressing the school’s current school improvement goals? 

 

MUSIC: We have developed the following S.M.A.R.T Goals: 

1. Middle School students will be able to read music.  This music fluency will be tested in 

both performance based assessments such as scale tests, informal observations, and in 

written assignments.  

2. Students will be able to use music terminology in the classroom. Correct terminology us-

age will be monitored during classroom discussions.   

3. Students will be able to evaluate their own musical performances.  Student evaluations 

happen on a daily basis, and the success of their evaluations can be measured through 

informal observations.   

SPECIALS (page 6 of 6) 
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FOCUS GROUP OVERVIEW 
 

During the spring of 2012, school leadership led out in a school-wide effort to organize focus groups for 

the purpose of a more detailed self-analysis.  Teachers and administrators comprising the school’s ac-

creditation leadership team assumed roles of each becoming the leader for all seven focus groups.  To 

more fully ensure balance, each group was comprised of teachers, other staff, parents, and students.  

Furthermore, unlike the Departmental Analysis where Edison North and South worked together, focus 

groups were organized and functioned separate from the other campus as the needs of each school 

vary to a certain degree. 

 

Using the standards and indicators outlined by NSSE in the rubric for “Instructional and Organizational 

Effectiveness,” each group succeeded in establishing baseline scores for all seven categorical groups 

along with both strengths and areas of needed improvement to be used in our school’s improvement 

plan.  Generally speaking, each group came away with mainly positive things to say about the school’s 

performance in each area.  This being said, each group also succeeded in identifying a few key areas for 

the school to consider in it’s improvement plans. 

 

This section comprises the reports generated by each group.  Each report consists of a listing of group 

membership, a summary of findings, a summary NSSE Rubric Ratings, and a summary of areas of 

strength and needed improvement. 
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COMMUNITY BUILDING 
FOCUS GROUPS 

GROUP MEMBERSHIP 

 

SUMMARY OF FINDINGS 
 

Thomas Edison Charter School—North group on Community-Building is comprised of teachers and par-

ents.  This group believes that the school has a positive relationship established with teachers, parents, 

and students; however, the school needs to work on building relationships with the outside community 

such as other schools and community groups to find resources for students and families. 

 
 

NSSE RUBRIC RATINGS 
 

 

Laura Holton—School Librarian / Group Leader Annette Jewkes—Fourth Grade Teacher 

Megan Beavers—Computer Teacher Brandon Kay—Parent 

Heather Hinds—School Psychologist Kammy Thompson—Parent 

Kira Jack—First Grade Teacher  

Rubric Principle Rating 

Fosters community-building conditions and working relationships within the school 
3 

Extends the school community through collaborative networks of support for student learn-
ing 

3 
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COMMUNITY BUILDING 
FOCUS GROUPS 

SELF ASSESSMENT 

Areas of Strength Evidence 

 TECS implements the Glen Latham philoso-
phy for classroom management that em-
phasizes acknowledging positive behavior. 
 

 Teachers are observed on how the Glen Latham philosophy is used in 
their classroom management.  Teachers are regularly trained on the 
principles of this philosophy. 

 Teachers attend weekly staff meetings 
where some of the meetings allow teachers 
to  work/plan cooperatively. 

 Grade level teachers plan with one another to ensure that the cur-
riculum is being covered in a timely and consistent manner within 
the year and also from grade level to the next grade level. 
 

 Eighth grade students along with their par-
ents attend the SEOP meetings to plan for 
their future careers and explore the high 
school courses to take. 

 Parents feel that these meetings have sufficiently answered their 
questions for what direction their child should take at the high school 
level. 

 All staff members and parents receive train-
ing on the Spalding Method for language 
arts instruction. 

 All new staff members participate in the two week training for the 
Spalding method of language arts instruction.  Second year teachers 
retake the Level 1 class and then the Level 2 class of the Spalding 
Method.  Teachers are observed during their language arts instruc-
tion time.  If needed, administrators model for the teachers parts of 
the method that the teacher needs extra help in understanding.  Par-
ents are given the opportunity to take the parent Spalding class.  It is 
the expectation of the school that parents of any K-3  grade students 
complete this parent class. 

Areas of Needed Growth Evidence 

 Develop a positive relationship with the 
feeder schools. 

 Communicate with feeder schools on what the school needs to do to 
prepare the students to enter into the next school.  Ensure that our 
courses are consistent with what the feeder school will accept. 
 

 Set departmental goals each year. 
 
 

 Each department or grade level will set professional learning goals 
for each school year.  They will set goals on what they want to im-
prove on for that particular year.  Then they will communicate with 
the parents what each department or grade level will work on to 
improve for that school year.  Set goals. 
 

 Assign a member of the administrative 
team to identify community resources for 
student and family support. 

 Look for more opportunities for outside relationships within the 
community to support students and their families. 

 Parent Workshop on the Glen Latham Phi-
losophy 

 Provide a workshop for parents on how to implement the Glen 
Latham philosophy at home as well as how teachers implement the 
philosophy in the classroom. 
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CULTURE OF CONTINUOUS IMPROVEMENT 
FOCUS GROUPS 

GROUP MEMBERSHIP 

 

SUMMARY OF FINDINGS 
 

Thomas Edison Charter School North’s focus group on Culture of Continuous Improvement and Learn-

ing consists of school administrators, teachers, support staff, parents and students.  The focus group 

found that, overall, the school has a strong commitment to staff development and ongoing improve-

ment.  There are established systems in place for achieving continual progress as outlined in the 

school’s comprehensive plan for professional development.  It is a unique program because of  imple-

mentation of the Director of Instruction positions which are designed to train and develop teachers 

continually through their teaching experience.  Key to the improvement process is the culture of 

change and the support and follow-through in effecting school and teacher improvement initiatives.  

Although there are areas of improvement noted, the committee is pleased  with the school’s focus and 

implementation of continuous improvement and learning.  

 
 

NSSE RUBRIC RATINGS 
 

 

Scott Jackson—Principal / Group Leader Kjerity Hodgson—Student 

Pam Allcott—Parent Colleen  Parberry—Teacher’s Aide 

Stephanie Furfaro—Student Rebecca Williams—Teacher 

Noelle Harrild—Parent  

Rubric Principle Rating 

Builds skills and capacity for improvement through comprehensive and ongoing professional 
development programs focused on the school’s goals for improvement. 

3.67 

Creates the conditions that support productive change and continuous improvement 
3.52 
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CULTURE OF CONTINUOUS IMPROVEMENT 
FOCUS GROUPS 

SELF ASSESSMENT 
 

Areas of Strength Evidence 

 Teacher summer training program  Thomas Edison Charter Schools provide summer Spalding training and 
additional training sessions in many areas, including curriculum, class-
room management, teaching of literature, etc. 
 

 Ongoing teacher training 
 

 Thomas Edison has created  Director of Instruction positions, staffed by 
highly trained master teachers and administrators who visit classrooms, 
coach and evaluate teachers and provide specific feedback. 
 

 Support for individuals working on 
school improvement initiatives 

 Thomas Edison Charter School North sponsors active organizations to 
provide individual support through the school board, student council, 
parent organization, school committees and teacher collaboration. 
 

 Sustainable support for continuous 
improvement 

 The school provides a comprehensive teacher improvement program 
and the  budget and oversight to sustain the programs despite economic 
conditions, 
 

 Defined plan of action for teacher 
growth 

 Thomas Edison has developed and implemented a comprehensive plan 
for professional development and compensation 
 

Areas of Needed Growth Evidence 

 Parent knowledge of continuous im-
provement programs 

 Parents do not know about this area of strength.  The plan is to begin 
publicizing the professional development plan to our constituents.    
 

 Increasing the training for support 
staff, particularly classroom aides 
 

 There is no comprehensive plan for ongoing aide training, except for 
that which is accomplished at the beginning of the school year.  This 
issue will be addressed. 
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CURRICULUM DEVELOPMENT 
FOCUS GROUPS 

GROUP MEMBERSHIP 
 

 

SUMMARY OF FINDINGS 
 

Thomas Edison Charter School – North’s focus group on Curriculum Development is comprised of 

school administrators, teachers, support staff, parents and students.  Through the focus group process, 

this group found that Edison North implements a researched-based, rigorous curriculum which chal-

lenges high achieving students but still meets the needs of diverse learners.  Teachers are supported by 

meaningful teacher training sessions and through frequent observations and classroom visits by ad-

ministration.  Weekly overviews are followed to ensure that all topics are covered and given an appro-

priate amount of time.  Overall, the group was very pleased with the findings of the study, but they 

identified a need for additional support in implementing science and history in the younger grades and 

a plan for systematically reviewing curriculum school-wide. 

 
 

NSSE RUBRIC RATINGS 

 

 

Rubric Principle Rating 

Develops a Quality Curriculum 3.7 

Ensures Effective Implementation and Articulation of the Curriculum 4 

Evaluates and Renews the Curriculum 3.6 

Jamie Lewis—Dir. of Instruction / Group Leader Haley Robbins—Teacher 

Brooklyn Anderson—Student Tammy Roper—Teacher 

Sheila Bentley—Teacher Kristin Skinner—Teacher 

Cathy Hansen—Teacher Chelsie Wilson—Teacher 

Susan Mathias—Parent Sara Workman—Parent 

Connie Peterson—Aide  
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CURRICULUM DEVELOPMENT 
FOCUS GROUPS 

SELF ASSESSMENT 

Areas of Needed Growth Evidence 

 It would be beneficial to implement a few more 
opportunities to participate in math, history or 
science events  and projects in the younger 
grades to encourage application and transfer of 
knowledge. 
 

 We have history and science fairs in the middle school grades 
and state projects or reports in 4th and 5th grades. 
 

 TECS does not have a comprehensive plan for 
evaluating the curriculum.  
 

 When teachers or administrators see a need to update the 
weekly overviews, time is dedicated during teacher develop-
ment days, but there is not a specific plan in place indicating 
how and when to review curriculum. 
 

 Additional support for teaching science and his-
tory would be beneficial in the elementary 
grades. 
 

 Because secondary teachers are specialized in their content 
areas, the curriculum is well-developed.  Elementary teachers 
have expressed interest in additional resources and training to 
teach science and history. 

Areas of Strength Evidence 

 TECS implements a well-defined, researched-
based curriculum which is rigorous and challeng-
ing yet stills meet the needs of diverse learners. 

 All elementary classes and some secondary classes have aides 
to specialize instruction to meet the needs of struggling stu-
dents as well as high achievers. 
 

 Thomas Edison Charter School offers an incredi-
ble support system for teachers and applicable 
teacher training and development. 

 
 

 The Directors of Instruction observe first year teachers once a 
week, second year teachers twice a month, third year teachers 
once a month, and fourth and above year  teachers four times a 
year to provide feedback  on  curriculum and instructional prac-
tices.  They also model correct instructional practices to ensure 
effective implementation of the curriculum. 
 

 Information regarding student acquisition of 
knowledge and skills is effectively communicated 
between school and home. 
 

 Teachers inform parents about the topics covered in classes 
through web-sites, blogs, homework logs, and class newslet-
ters.  Grades are available on-line and teachers send monthly 
testing scores home after each grading period.  The Edison Ex-
press, a school-wide newsletter, and email updates are elec-
tronically sent to parents on a regular basis. 
 

 Curriculum is structured and consistent from 
grade to grade. 

 Teachers follow weekly overviews to ensure all curriculum is 
taught and the appropriate amount of time is dedicated to each 
topic.  Saxon Math and Spalding are used school-wide to pro-
vide consistency as students move through the program. 
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INSTRUCTIONAL DESIGN 
FOCUS GROUPS 

GROUP MEMBERSHIP 

 

SUMMARY OF FINDINGS 
 

Thomas Edison Charter School – North’s focus group on Quality Instructional Design comprised teachers, 

support staff, and parents.  We found that on average our school is fully functioning and at an operational 

level of implementation in all four of the principles.  We averaged a 3.45 out of 4 four. Some of the things the 

school is currently doing to achieve these goals include having administration involved in the classroom, 

school based curriculum, and monthly testing.  

 
 

NSSE RUBRIC RATINGS 
 

 

David Packard—Teacher/ Group Leader Paul Gibbons—Parent 

Tirzah Anderson—Parent Jodi Johnson—Teacher 

Traci Boston—Teacher Chelsea McCoy—Art Teacher 

Desirae Daines—Teacher Katy Meatoga—Teacher 

Arla Gibbons—Parent Pranita Sing—Middle School Aide 

Rubric Principle Rating 

Aligns Instruction with the goals and expectation for student learning 
 

3.6 

Employs data driven instructional decision making  
 

3.7 

Actively engages students in their leaning  
 

3.5 

Expands instructional support for student leaning 3 



 

 

10 E - 

INSTRUCTIONAL DESIGN 
FOCUS GROUPS 

SELF ASSESSMENT 
 

Areas of Needed Growth Evidence 

 With Common Core being implemented, 
curricula will need to be revamped.  

 New textbooks for math classes will be needed. Other core classes 
will need to update curricula. 
 

 More opportunities could exist for extra-
curricular student learning. 
 

 Teachers need to develop programs for gifted or otherwise inter-
ested students desiring to expand their learning past the classroom. 
 

Areas of Strength Evidence 

 TECS focuses on academia, so that classroom 
instruction is aligned with goals for student 
learning. 

 The charter of TECS requires that teachers make the best use of 
their time, so that students have the maximum time for learning. 
Curriculum is based on scientific, proven strategies. 
 

 The administration at TECS has quality-
control procedures in place, from teacher 
training to observations. 
 

 Several Directors of Instruction evaluate teachers frequently 
(weekly, monthly, or quarterly) to maintain high standards of teach-
ing. Teachers use Glen Latham method of positive discipline. 
 

 Students are provided additional opportuni-
ties outside of the classroom to enrich and 
expand their learning. 
 
 

 Teachers offer daily tutoring. History and science fairs, as well as 
various library activities, give students the chance to excel. Every 
elementary class has a teacher’s aide to give more one-on-one help. 

 Frequent and timely assessments inform the 
teachers and students about progress. 

 Teachers give daily informal assessments such as homework com-
pletion and grammar practice. Other assessments comprise weekly 
spelling tests, frequent math tests, and other subject assessments. 
 



 

 

11 E - 

LEADERSHIP FOR SCHOOL IMPROVEMENT 
FOCUS GROUPS 

GROUP MEMBERSHIP 

 

SUMMARY OF FINDINGS 
 

This focus group discussed the leadership for School Improvement. Overall, the group found that the leader-

ship of the school was working and making decisions based on Thomas Edison’s charter and the proper pro-

cedures and policies of the school. The specific principles are discussed below and does find some room for 

improvement.  

 
 

NSSE RUBRIC RATINGS 
 

 

Robert Mitchell—Secondary Teacher / Group Leader Tom Worthen—Parent 

Shem Smith—School Counselor Jarren Worthen—Student 

Elsie Storey—Fourth Grade Teacher’s Aide Annie Worthen—Student 

Rubric Principle Rating 

Promotes quality instruction by fostering an academic learning climate and actively supporting 
teaching and learning 2.75 

Develops school wide plans for improvement focused on student learning 
2.57 

Employs effective decision making that is data-driven, research-based, and collaborative 
3.33 

Monitors progress in improving student achievement and instructional effectiveness through a 
comprehensive assessment system and continuous reflection 3.53 

Provides skillful stewardship by ensuring management of the organization, operations and re-
sources of the school for a safe, efficient and effective learning environment 2.87 
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LEADERSHIP FOR SCHOOL IMPROVEMENT 
FOCUS GROUPS 

SELF ASSESSMENT 
 

Areas of Needed Growth Evidence 

 Student’s and staff accomplishments are recognized.   Being consistent with recognizing staff accomplish-
ments.   
 

 The action steps of the school’s improvement plan are 
aligned with the school’s goals for improving student learn-
ing.  
 

 No developed school improvement plan. 
 

 School wide policies and operational procedures are consis-
tent with school beliefs and mission. 
 

 More consistent dress code observance from ad-
ministrators.  

Areas of Strength Evidence 

 The school has established a strong  and positive academic 
learning climate in which teaching and learning are actively 
supported.  
 

 The Spalding  Teaching Method for Elementary.  
 DRSL’s are known to all staff and students. 

 

 Research-based, validated strategies that address the goals 
for improvement are selected as action steps. 
 

 Monthly testing (SRI), (RTI) 
 End of Level Testing 

 

 Decisions are directly aligned with the school’s beliefs and 
mission, and advance the achievement of the school’s goals. 
 

 Charter board meeting once a week. 
 Specialized form for student placement . 

 The school actively monitors student progress in achieving 
the essential knowledge and skills for their learning.  

 Utilizing CRT and u-pass tests. 
 Weekly and monthly observations for teachers. 
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MISSION AND BELIEFS 
FOCUS GROUPS 

GROUP MEMBERSHIP 

 

SUMMARY OF FINDINGS 
 

Thomas Edison Charter School – North’s focus group on Shared Vision, Beliefs, Mission and Goals is com-

prised of school administrators, teachers, support staff, parents and students.  This group found that by and 

large the Thomas Edison community is united in philosophy and purpose.  In fact, a recent survey shows that 

93% of both parents and staff agree or strongly agree with our mission and belief statements.  While the fo-

cus group feels that the mission statement and beliefs are working well for our school, the wording of a few 

of the goals could lead to greater clarity on how best to meet the needs of all students. Strengths as well as 

areas of needed improvement are noted in the findings below. 

 
 

NSSE RUBRIC RATINGS 
 

These ratings are an average of the scores given by each individual on the committee. There was agreement 
on each principle ranking of only one number difference. The committee found that although stakeholders of 
the school are unified on paper we could use more unity in interpretation and implementation. 

Carolyn Larsen—Group Leader/Kindergarten Ben Lewis—Student 

Stephanie Bennion—Middle School Teacher Darci Ostergar—Special Education Teacher 

Kelley Chambers—Parent/Aide Patty Peterson—Aide 

Hilarie Leikis—Parent Sarah Whitaker—3rd Grade Teacher 

Rubric Principle Rating 

Facilitates a collaborative process to build a shared vision 
3 

Develops and effectively communicates a shared vision, beliefs, and mission that define a compel-
ling purpose and direction for the school 

3 

Defines measurable goals focused on student learning 
3 
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MISSION AND BELIEFS 
FOCUS GROUPS 

SELF ASSESSMENT 
 

Areas of Needed Growth Evidence 

 Stronger communication between teachers regarding 
homework loads and needs of both regular education 
classes and resource classes 

 Close proximity of classes with same age groups as well as 
policies and procedures put in place to ensure all students  
 

 Awareness of teachers regarding what is taught on 
other grade levels 
 

 teachers have opportunities to share and communicate 
across grade levels 
 

 Education of parents and families as to our  mission, 
beliefs and goals to ensure preservation of the integ-
rity of the purposes of why we do what we do 
 

 Further tap into the strengths within families that attend the 
school to further the school mission through their contribu-
tions 

 Stronger emphasis on the success of individual stu-
dents  

 Further shaping of high expectations in all areas of 
the school 

 Detailed training and performance reviews for aides 
and other non-teacher staff 

 Wording of some of the goals to lead to greater clar-
ity and more consistent decision making 

 Focus on the individual and defining success for each student 
 Revisit the school’s high expectations and make them more 

consistent across the school 
 Job descriptions and reviews for all positions 
 Drill and practice could be amended to allow for practical 

applications to meet individual needs 
 To be a measurable goal the word “success” in the first goal 

can be changed to “growth”. 

Areas of Strength Evidence 

 Strong philosophy and mission statement  Statements are comprehensive and address key issues perti-
nent to effective decision-making and policy development 
 

 Parents are required to observe in the classroom be-
fore enrolling 

 Parent Volunteers 
 

 Parents get a picture of what the classroom setting is like and 
what the expectations are 

 Parents are asked to spend 4 hours a month per family volun-
teering in the classroom or in some other area of the school 

 Administrators are clear on the philosophy, mission, 
beliefs and goals and are the gatekeepers to ensure 
the integrity of the vision 

 All decisions go back to the mission statement and must be 
approved through administration 

 The school includes students, parents, teachers and 
administrators on  school committees to ensure all 
have a voice as the school grows and evolves to meet 
the needs of the changing population 

 There are 6 grading periods to provide frequent looks 
at student growth and needs 

 Adopted curriculum is consistent across the grades  

 Accreditation, Parent Organization, Student Council, Library 
Board, Safety, Calendaring and etc. 

 Grades are available on line for easy access by parents and 
students 

 This consistency assures that no holes occur in the educa-
tional program provided and students can build on their suc-
cess each year 
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QUALITY ASSESSMENT SYSTEMS 
FOCUS GROUPS 

GROUP MEMBERSHIP 

 

SUMMARY OF FINDINGS 
 

Thomas Edison Charter School – North’s focus group on quality assessment systems is comprised of school 

administrators, teachers, parents and students.  This group found that, generally speaking, Edison North’s 

assessment systems are of high quality and fulfill their intended purpose.  Classroom assessments designed 

by and administered through The Spalding Method and Saxon math correlate directly with the unique cur-

riculum being taught.  There are a wide variety of assessments in the subjects of science, history and lan-

guage arts which differentiate according to the individual needs of students.  Furthermore, the school’s sys-

tem of monthly assessments in phonemic awareness, spelling, reading, and basic mathematics facts provide 

students, teachers, parents and support staff with reliable, accurate and up-to-date data on student pro-

gress.  There are, however, a few areas of needed growth the group identified as outlined in the findings be-

low, yet our group is happy to report overall satisfaction in the school’s system of assessments. 

 
 

NSSE RUBRIC RATINGS 

Nathan Cureton—Asst. Principal / Group Leader Judy Brown—Parent 

David Alder—Student Jeff Low—Teacher 

Danielle Alder—Student Juliette Muir—Parent 

Bethany Anderson—Student Zaya Nunez—Student 

Barry Bingham—Teacher Greg Wendel—Teacher 

Rubric Principle Rating 

Assessments of student learning are based on clearly articulated and appropriate expectations for 

student achievement. 
3.7 

Assessments of student learning are developed to serve clearly articulated purposes and the infor-

mation needs of specific learners. 
3.2 

Assessments of student learning are developed using a method that can accurately reflect the in-

tended performance standards and serve the intended purpose. 
4 

The student learning assessment system provides for the collection of comprehensive and repre-

sentative sample of student performance that is sufficient in scope to permit confident conclusions 

about student achievement and yield generalizable results. 

3.5 

Assessments are designed, developed, and used in a fair and equitable manner that eliminates any 

sources of bias or distortion which might interfere with the accuracy of the results. 
3.9 
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QUALITY ASSESSMENT SYSTEMS 
FOCUS GROUPS 

SELF ASSESSMENT 
 

Areas of Strength Evidence 

 TECS implements a wide variety of student assessments 
instead of relying solely on end of the year state testing.  
This gives a more accurate understanding of student 
growth and provides more immediate and usable data. 
 

 TECS administers monthly assessments in phonemic 
awareness, spelling, reading, and basic math facts.   
 

 TECS uses the data gathered from the monthly assess-
ments in a variety of ways to benefit student learning 
and progression.  
 

 Teachers have been provided a tool in Microsoft Excel 
which makes it easy to analyze student performance 
and progression.  This data is used to identify areas of 
weakness for more directed instruction.  This data is 
also used to help determine which students qualify for 
special services.  
 

 Students are given the opportunity to demonstrate 
their learning through a variety of assessments, thus 
providing students differentiation and meeting the 
needs of multiple intelligences. 
 

 Through science fairs, history fairs, regular poetry reci-
tations, essay compositions, performances, etc. TECS 
students are able to demonstrate their learning in a 
variety of venues and circumstances. 

 Assessment systems are consistent from class to class 
and grade level to grade level.  The school’s unified sys-
tem provides reliable and usable data year after year. 
 

 The monthly  and pre/post assessments are consistent 
in the areas of language and mathematics.   
 

Areas of Needed Growth Evidence 

 The reading assessment tool, McCall Crabbs, seems to 
be inflated, outdated, and unreliable. 

 TECS has purchased the Scholastic Reading Inventory 
(SRI) in grades 4-8 to replace McCall Crabbs.  SRI is a 
nationally acclaimed reading assessment tool.  TECS 
hopes to purchase SRI in grades K-3 soon. 
 

 The pre/post assessments in language and math have 
yet to go through a thorough review for validity and 
reliability.  They have thus been put on hold for a year 
to allow this action to take place.  
 

 Upon completion of a full review, TECS plans to convert 
the assessments to an electronic version and relaunch 
the assessments in the 2012-2013 school year.  
 

 Teachers need better and more consistent training on 
how to best use the data gathered from assessments. 
 

 TECS provides ample training time to address this issue 
each year, they’ve just elected to train on other topics.  
This issue will be visited in the near future. 
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Action Plan 
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ACTION PLAN OVERVIEW 
 

The self-study process has been enlightening.  Much of the information obtained was simply confirma-

tion of things we already suspected, while other points of information were new and useful.  It is the 

desire of Thomas Edison Charter Schools to strengthen and improve with each passing year while still 

holding fast to the core philosophies and procedures outlined in our charter and put into practice by 

school founders.  We plan to use information gleaned from our self-study to achieve this goal of consis-

tent school improvement. 

 

The pages that follow summarize TECS’s action plan for school improvement.  A committee of school 

leaders sifted through lessons learned in the self-study and drafted the goals and their accompanying 

action steps.  The school has decided upon three main goals: 

1. Maintain and Strengthen Philosophical and Methodological Unity 

2. Identify and Update Outdated Materials 

3. Strengthen School Leadership 

 

Each goal is further explained in a statement of rational.  Also, accompanying each goal is a list of ac-

tion steps summarized in a flow chart.  Each action step also includes projected timelines, persons of 

responsibility, resources necessary for its accomplishment, and methods of assessment of effective-

ness.  The action steps in the flow chart for Goal #1 are then explained in greater detail in the “Detailed 

Action Plan.”  It should also be noted that several other items of needed improvement were identified 

in the self-study process.  We plan to address many of these in a variety of ways, yet for the purposes 

of accreditation and our approved action plan, the school narrowed its focus to the identified three 

main goals.  It is the intent of TECS to regularly refer to this plan as a source of planning and measure-

ment of progress.   

ACTION PLAN OVERVIEW 
ACTION PLAN 
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GOAL #1—MAINTAIN AND STRENGTHEN PHILOSOPHICAL AND METHODOLOGICAL UNITY 
 

RATIONAL:  The data shows that, generally speaking, our constituency is happy and our program is working; 

we’ve been told to stay the course.  Considering this, due to teacher and student/parent turnover, we also 

see the need to strengthen unity in all we do.  From parent buy in to instructional practices, from student 

achievement to curriculum, we plan to strive to bring all members and aspects of our school community to 

an understanding and commitment to basic school philosophies and practices. 

 

DRSL’s ADDRESSED:  All 

 

* “Student Assessment System” - Includes staff observations, HW completion rates, referral rates, parent feedback, and other assessment measures 

particular to the student. 

GOAL #1 
ACTION PLAN 

PLAN OF ACTION—SUMMARY FLOW CHART 

Action Steps Timeline Responsibility Resources Assessment 

STAFF 

1. New Staff Hiring 

2. New Teacher Training 

3. Teacher Training and Development 

4. Teacher Collaboration 

5. Aide Training and Evaluation 

 

 

Each Spring 

Each Summer 

Ongoing 

Ongoing 

Ongoing 

 

Administration 

D’s of Instruction 

D’s of Instruction 

D’s of I & Teachers 

Administration 

 

- 

$15,000 

$1,000 

- 

$1,000 

 

Teacher Evaluations 

Teacher Evaluations 

Teacher Evaluations 

Teacher Feedback 

Aide Evaluations 

 

STUDENTS 

1. New Student Interviews 

2. New Student Standards Orientation 

3. Secondary Base-Touching Meetings 

4. Full Implementation of Levels of Disci-

pline 

5. Positive Notes from Teachers 

 

Ongoing 

Each Fall 

Each Term 

Ongoing 

 

Ongoing 

 

Administration 

Administration 

Administration 

Teachers/Admin 

 

Teachers 

 

- 

- 

- 

- 

 

- 

 

S.A.S.* 

S.A.S. 

S.A.S. 

S.A.S. 

 

S.A.S. 

PARENTS 

1. New Parent Interviews 

2. New Parent Standards Orientation 

3. Monthly eUpdate Standards Reminder 

from Parent Handbook 

4. Timely Communication from Teachers 

 

 

Ongoing 

Each Fall 

Each Month 

 

Ongoing 

 

Administration 

Administration 

PO / Admin 

 

Teachers 

 

- 

- 

- 

 

- 

 

S.A.S. 

S.A.S. 

S.A.S. 

 

S.A.S. 
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DETAILED ACTION PLAN FOR GOAL #1 
 

STAFF ACTION STEPS 

1. New Staff Hiring—Hire the best, brightest, and most philosophically aligned staff available 

 Gather a candidate pool through teacher fairs and other advertisements; narrow down 

through prescreen interviews. 

 Where possible, observe candidates teaching in their own classroom. 

 Full day interview, equipped with class observations, lunch with staff, and short lesson. 

 As often as possible, hire aides familiar with the program (parents, subs…), so they already 

know the program’s philosophies and expectations. 

 

2. New Teacher Training—Train newly hired teachers 

 New teachers will take the 45 hour WRTR1 Spalding class in the summer. 

 New teachers will read the Teacher Handbook and Glenn Latham books in the summer. 

 New teachers will receive five days of additional summer training, including training of core 

philosophies and practices as well as collaboration with veteran teachers of the program. 

 

3. Teacher Training and Development—Train and develop all teachers 

 Depending upon teaching assignments, teachers will take up to three WRTR Spalding classes. 

 Teachers will participate in up to a week’s worth of summer training each year, developed 

and carried through based on current needs. 

 Teachers will participate in the Teacher Development Plan, which will continue to be refined. 

 Teachers will participate in a minimum of two development days during the school year. 

 

4. Teacher Collaboration—Teachers will have ample time to collaborate 

 Teachers will participate in department PLC’s up to six times per year. 

 Teachers will participate in split PLC’s up to six times per year. 

 

5. Aide Training and Evaluation—Train all teacher’s aides 

 Aides will participate in a summer training session. 

 Aides will meet regularly in training / collaboration meetings with administrators. 

 Aides will participate in the aide evaluation process.  

GOAL #1 
ACTION PLAN 
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DETAILED ACTION PLAN FOR GOAL #1 
 

STUDENT ACTION STEPS 

1. New Student Interviews—All new students will meet with an administrator, where questions will be 

answered and expectations will be explained. 

 

2. New Student Standards Orientation—All new students will be expected to participate in an orienta-

tion to school philosophy, procedures, and standards. 

 

3. Secondary Base-Touching Meetings—Administrators will occasionally meet with secondary students 

to review performance and touch base on basic school standards. 

 

4. Full Implementation of Levels of Discipline—For students not acting according to school standards 

and expectations, teachers and administrators will quickly and effectively use the school’s outlined 

and approved process of the levels of discipline. 

 

5. Positive Notes from Teachers—As noted in the Teacher Handbook (p. 51), teachers will make a posi-

tive contact to the parents of each student at least once per semester. 

 

 

PARENT ACTION STEPS 

1. New Parent Interviews—All new parents will meet with an administrator, where questions will be 

answered and expectations will be explained. 

 

2. New Parents Standards Orientation—All new parents will be expected to participate in an orienta-

tion to school philosophy, procedures, and standards. 

 

3. Monthly eUpdate Standards Reminder from Parent Handbook—In conjunction with the monthly 

school newsletter, parents will receive a highlight from the Parent Handbook on an item of need par-

ticular to the circumstances of the time. 

 

4. Timely Communication from Teachers—Teachers will communicate regularly with parents.  When a 

breach of the standards occurs, teachers will engage parents in communication in order to rectify the 

problem as quickly as possible. 

GOAL #1 
ACTION PLAN 
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GOAL #2—IDENTIFY AND UPDATE OUTDATED MATERIALS 
 

RATIONAL:  Teachers clearly voiced their need for new and updated teaching materials.  Teachers feel that 

some curricular items are either outdated due to the year of publication or are simply old and worn render-

ing them inefficient and less effective.  Furthermore, teachers indicate the desire for improved technologies 

to help drive instruction. 

 

DRSL’s ADDRESSED:  One and Two 
 

GOAL #2 
ACTION PLAN 

PLAN OF ACTION—SUMMARY FLOW CHART 

Action Steps Timeline Responsibility Resources Assessment 

CURRENT NEEDS INVENTORY 

1. Identify outdated materials and other 

needs 

2. Identify estimated cost for each 

3. Prioritize list of needs 

4. Create plan of implementation accord-

ing to prioritized needs and budget 

allocations. 

Finalize plan 

by fall 2013 

Overseen by ad-

ministration,  pri-

marily implemented 

by secretarial staff, 

information pro-

vided by teachers 

TBD 

School leadership 

team will follow up on 

progress as needed, at 

least monthly. 

MATERIALS REPLACEMENT PLAN 

1. Identify materials to be rotated. 

2. Identify time frame of replacement. 

3. Identify estimated cost 

4. Finalize other items to complete the 

plan 

Finalize plan 

by fall 2014 

Overseen by ad-

ministration,  pri-

marily implemented 

by secretarial staff, 

information pro-

vided by teachers 

TBD 

School leadership 

team will follow up on 

progress as needed, at 

least monthly. 
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GOAL #3—STRENGTHEN SCHOOL LEADERSHIP 
 

RATIONAL:  We anticipate the principals of both Edison North and Edison South will retire within the next 

few years.  Their experience and strong leadership has been key to the growth of the schools.  In order to 

ensure a relatively seamless transition, it is the goal of TECS to prepare for these significant events through a 

sound administrator succession plan as well as building a stronger team of teacher leaders. 

 

DRSL’s ADDRESSED:  All 
 

GOAL #3 
ACTION PLAN 

PLAN OF ACTION—SUMMARY FLOW CHART 

Action Steps Timeline Responsibility Resources Assessment 

ADMINISTRATOR SUCCESSION 

1. Develop and Implement the  

Administrator Evaluation Plan 

2. Follow through on the plan to train 

and mentor new administrators 

3. Plan for Transitional Support upon 

Principals’ Retirement 

4. Strengthen Governing Board  

Involvement 

 

 

Spring 2013 

 

Ongoing 

 

Fall 2013 

 

Ongoing 

 

Governing Board 

 

Admin & G. B. 

 

Admin & G. B. 

 

Admin & G. B. 

 

- 

 

- 

 

Pending 

 

- 

 

 

Feedback & Observa-

tions—Admin & G. B. 

Admin Evaluation 

 

Admin Evaluation 

 

Feedback & Observa-

tions—Admin & G. B. 

 

BUILDING TEACHER LEADERS 

1. Build Plan for Teacher Leadership 

2. Refine Teacher Evaluation and Com-

pensation Plans and Responsibilities 

of Level Four and Five Teachers 

3. Implement and Refine PLC’s and the 

Leadership Aspect of Them 

 

Spring 2013 

Spring 2013 

 

 

Spring 2013 

 

Admin &  Levels  4 & 5 

Admin & G. B. 

 

 

Admin & Levels 4 & 5 

 

- 

- 

 

 

- 

 

Committee Decisions 

Teacher Evaluations 

and Feedback 

 

Feedback and  

Observations 


